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TARGET AUDIENCE

ThisbookbuildsonthebookentitledMethods and Paradigms in Education Researchasanenhanced
version,addingscholarshipmorebroadlytotherangeofdiscussionsinvolvedinitschapters.Inaddition
todealingwithresearchwithinthebroadareaofthescholarshipofdiscovery,asinthefirstbook,afocus
onotherformsofscholarship,includingthescholarshipofteachingandlearning,hasbeenadded.The
bookisdesignedforresearchersandacademics,researchandpostgraduatestudents,andleaders,man-
agersandpolicymakersinhighereducation,aswellasacademicsengagedinscholarshipofallkinds.
Thisbookwillbevaluableforregulationbodiesinhighereducationastheydevelopguidelinesforthe
practiceandassessmentofscholarshipwithinuniversities.Journaleditorsandeditorialboardswillfind
theconceptofparadigmsvaluablewhenassessingsubmissionsforpublicationinjournalsandbooks.

SCHOLARSHIP TODAY

Scholarship, in its broadest sense, is currentlyundergoing a renaissance inhigher education, based
largelyonBoyer’s(1990)seminalworkScholarship Reconsidered: Priorities of the Professoriate;a
workthathasinformedtheconceptofscholarshipsincethetimeofitspublication.InthisbookBoyer
outlinedfourareasofscholarshipforacademicsinhighereducationtopursue.Thesewere,thescholar-
shipofdiscovery,thescholarshipofapplication,thescholarshipofintegration,andthescholarshipof
teaching.Later,in1996,Boyeraddedafurtherscholarship–thescholarshipofengagement(Boyer,
1996).Boyer’sscholarshipshaveresurfacedoverthelastfewyears,asuniversityleadersandmanagers,
aswellasacademicsthemselves,trytocometotermswithwhatitistobeanacademicinthiscurrent
era;anerathatwehavechosentorefertoassupercomplex,drawingonBarnett’s(1990)term“super-
complexity”.Formanyleadersandmanagersofuniversities,grapplingwithwhattheplaceandwork
oftheuniversityisinthecurrentera,theconceptofscholarship,asarticulatedbyBoyer(1990),has
becomeabasisforthedesignofpoliciesconcerningacademicpromotion,appraisal,andworkalloca-
tion;makinganunderstandingofscholarshipessentialtoacademicsforprofessionalpursuitsandfor
advancement.Afurtherimperativetoengagewithscholarshiparisesfromregulatingbodies,suchasthe
TertiaryEducationQualityandStandardsAgency(TEQSA)inAustralia,whichhasprovidedguidelines
(2018)onwhatscholarshipencompasses.Policyguidelinesforscholarshiparestillemergent,asthose
responsibleforuniversitypoliciesseekwaystoprovideevidenceforthepursuitandsatisfactionofall
areasofscholarshipbytheiracademicbody.Thus,abookcontainingdiverseexamplesofscholarship
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thatexplain,expandon,andreimaginetheconceptofscholarshipinasupercomplexera,istimely.In
ourfirstbook,Methods and Paradigms in Education Research(2017),weoutlinedthevalueofengag-
ingwithparadigmsinthedesign,conductandevaluationofresearch.Chaptersinthatbookincluded
examplesofeducationresearchundertakenacrossarangeofparadigms.Inaddressingresearchinthat
volume,wefocusedononeoftheareasofscholarship–thescholarshipofdiscovery.Inthisbookwe
havebroadenedthefocustoincludealltheareasofscholarshipasoutlinedbyBoyer(1990,1996).

THE PURPOSE OF THE BOOK

Allacademicsarerequiredtoengagein“scholarship”,yetitisnotawellunderstoodconcept;thereare
multipleinterpretationsofwhatconstitutesscholarship.Thisbookisdesignedtoassistacademicsby
explicatingtheareasofscholarshipasdefinedbyBoyer,andtheircontemporaryrelationshiptoacademic
work.Contributorstothebookexplorethewaytheconceptofscholarshiprelatestoelementsofeducation
researchandpracticepresentedintheirchapters.Inlightofthescholarshiprenaissance,wherepolicies
inuniversities,aswellasthosethatgovernuniversities,arerequiringthatacademicsdemonstrateand
evidencethevariousareasofscholarshipinwhichtheyareengaged,andmeetthecriteriaassociated
witheach,thisbookmakesanovelandappositecontribution.

Emerging Methods and Paradigms in Scholarship and Education Researchmaintainsthefocuson
researchparadigmspresentedinMethods and Paradigms in Education Research(2017)andextendsthe
valueandapplicabilityofparadigmstobroadernotionsofscholarshipthanthatpertainingonlytoresearch.

Asfor the firstbook,onepurpose in thecurrentversion is toconfront traditionalapproaches to
educationresearchthatarebasedonmethodologyandparticularlythe“quantitativeversesqualitative”
distinction.Aconsiderationofresearchparadigmsbroadensthefocus.Thisfocusinvolvesdemands
thatfivekeyaspectsofresearchareaddressed:theunderstandingofthenatureorrealityortruth(ontol-
ogy);theintentandvaluesoftheresearcher(axiology);theunderstandingofthenatureofknowledge
(epistemology); theway information isobtainedandanalysed(methodology);and thenatureof the
associatedresearchoutcome,andhencetheconclusions,thatmaybereached.Inboththefirstbook
andthisenhancedversion,fivebroadlabelsareusedtodescribeparadigms-positivist/neopositivist,
interpretive,transformative,pragmaticandsupercomplexity.Itistheparadigm,orinsomecasespara-
digms,withinwhichtheresearchisundertakenthatallowstheresearchertodecideonthepurposeofthe
research,forwhomitislikelytobebeneficial,howitmaybeconducted,fromwhomorwhattoobtain
data,howthedatamaybebestgatheredandanalysed,therhetoricordiscourseappropriatethroughout
theresearchstudy,andtheactionverbsthatwilldescribewhatitisthattheresearcherisactuallydoing
(e.g.exploring,inquiring,testing,measuring,confronting,disturbing,uncovering).Theclaimismade
herethatnoneofthesedecisionsshouldbefinalizeduntiltheresearcherclearlyarticulateswherethe
researchprojectsitsinrelationtoavailableresearchparadigms.

Justasparadigmsapplytoresearchendeavoursundertakenwithinthescholarshipofdiscovery,we
demonstrateinthisenhancedbook,thatthesameparadigmsandtheelementsassociatedwiththem,can
beappliedacrossallareasofscholarship–discovery,teaching,application,integrationandengagement.
Theemploymentoftheseparadigmsacrossallareasofscholarshipwillallowscholarstodescribe,locate
andcomparealternativeapproachestoscholarship.Knowledgeandunderstandingoftheparadigmswill
alsoassiststudentsinarticulatingandfocusingtheirownresearchinterestsandinthedesignofresearch
proposals,indatagatheringandanalysis,andininterpretationoffindings.Usingtheparadigmsasa
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frameworkcanalsoprovideacademics,students,editorsandeditorialboardsofjournalswithaclear
andcomprehensivebasisforreadingandcritiquingresearchpublicationsandpapers.

COMPONENTS

Thefirstsectionofthebook,“MethodsandParadigmsinScholarshipandEducationResearch”,includes
theconceptualbaseforthepublicationinChapters1and2.InChapter1byPeterLingandLorraine
Ling,scholarshipisdefinedandtheconceptofresearchparadigmsandthetypologyemployedisintro-
duced.LorraineLing,inChapter2,goesontoelaborateaframeworkforthedesign,implementation
andinterpretationofscholarship,basedonresearchparadigms.Shediscusseselementsofparadigmsin
detailandconcludeswithpossibilitiesfortherelationshipofvariousformsofscholarshiptotheparadigm
structureemployed.InChapter3,PeterLing,explorestherelationshipbetweenscholarshipofteaching
andlearningandeducationresearch,amatterofconsequenceingivingacademicscreditforresearch
whereengaginginthescholarshipofteachingandlearningisconductedinanappropriateform.Section
IofthebookincludesachapterbyKymFraserandEkaterinaPechenkina(Chapter3),reflectingonthe
researchparadigmsemployedinarticlesintwoeducationdevelopmentresearchjournals,andexplor-
ingtheirrelationshiptoscholarship.Theneo-positivistparadigmintheinductivemodeemergedasthe
dominantparadigminbothjournalshintingatthepossibilitythat,whereScholarshipofTeachingand
Learning(SoTL)isengagedwith,aneo-positivistparadigmisoftenseenasthemostappropriateone,
astherearediscerniblepatternstobediscovered.

Thefollowingsectionsofthebookprovidereflectionsonparadigms,scholarship,researchmethods
andtheapplicationofparadigmsinavarietyofeducationprojectsorspecialistareas.Thesectionsrelate
totheparadigmtypologyemployedinthebook.

Section2,“ConstantsandPatterns”, includes instancesofscholarshipandresearch,basedonan
understandingofpatternsandconsistenciesinareasofeducationalpractice.MarciaDevlin,inChapter
5,points tonineunderlyingelementsof thescholarshipofdiscovery thatcanalsoberelated to the
scholarshipofteaching.Shereviewsacasestudy,informedbytheneo-positivistresearchparadigm,
involvinganapproach to improving teaching inhighereducation.Again, thepredominanceofneo-
positivistapproachesinSoTLisreflectedinthischapter.InChapter6,CalvinSmithreflectsonthe
useofStructuralEquationModelling(SEM)fortheexplorationoftheimpactofaspectsofcurriculum
designonstudentlearningandsatisfaction.Healsoreflectsontheacademicrequirementtoengagein
abroadrangeofareasofscholarship.BeenaGiridharaninChapter7appliestheconceptofscholarship
toacontextofinterculturaleducationasitpertainstosecondlanguagelearnersandtheiracquisitionof
skillsandunderstanding.Shereflectsontheformsofscholarshipapplicabletotheprojectandnotesa
paradigmshiftasthestudyprogressedthroughvariousstages.

ReflectionsoninstancesofinterpretivistandtransformativeresearcharereportedinSection3,“In-
terpretationsandTransformations”.MaryKelly,inChapter8,reviewsherworkonteachers’ontological
andepistemologicalbeliefsandtheimpactofthosebeliefsonapproachestoteaching.Shealsonotesthe
tendencyforscholarswithinspecificdisciplines,orpublishinginspecificdiscipline-basedjournals,to
fixateonaparticularparadigmthatthenbecomesthe“traditional”oneutilisedwithinthatdiscipline.
MarkVicars,inChapter9,providesaresearchanalysisthatcanbeseenasrelatingtothetransformative
researchparadigm,crossingintothesupercomplexityparadigm.Hereviews“queerly”locatedinquiry
anddeclaresit“acodeofourown.”Thechapterconstitutesareflectiononqueerlyoperationalizedre-
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searchprojectsthatinvolvedinvestigationofsame-sexsexualities,sexuality-relateddiversity,equality
andinclusionineducationaldomains.MarkRose,inChapter10,identifiesfivecategoriesofcontribu-
tionbytheIndigenous“BlackAcademy”inAustralianhighereducationtoday,someofwhichareat
oddswithBoyer’sunderstandingsofscholarshipandcallsforaseparateclassification,whichhestyles
the“scholarshipofpreservation”.

Section4isentitled“PragmaticsandParadigmShifts”.InChapter11,KayLivingstonfocuseson
undertakingscholarship,especiallyintheareaofdiscovery,forexternalbodies.Commissionedscholar-
shipbringswithitasetofissuesthatalmostinvariablyrequireascholartoadoptapragmaticapproach
ortoadopttheapproachprescribedbythecommissioningbody,asreachinganendresultvaluedbythe
commissioningagency,isthepurposeoftheresearch.CatherineLanginChapter12,tracesherown
journeyasascholar,especiallyintheareaofresearch.Shedemonstrateshowherunderstandingsand
insightsemergedanddeepenedoverthecourseofaseriesofresearchprojects.Shealsobecamepainfully
awareofthefactthatparticulardisciplineareasanduniversityschoolsandfaculties,becomelockedin
tospecificparadigms.Shefoundthattostrayfromthoseparadigms,canbringaboutadisappointing
resultforaresearcherwhodarestobedifferent.

Section5isentitled“EducationResearchandScholarshipinanEraofSupercomplexity”.InChapter
13,RonaldBarnettexpandsonhisownconceptofsupercomplexityasitpertainstotheuniversityand
academicstryingtodeterminewhatitistobeauniversityandanacademicinaneraofsupercomplexity.
Hefocusesespeciallyonthekindsofscholarshipthatmaybeseentoemergewithinasupercomplexera
andpositssixnewscholarships:Ascholarship-as-excavation(orun-covery);ascholarshipofeduca-
tionalideas;ascholarship-in-time-and-space;ascholarship-as-practicalenvisaging;ascholarship-as-
conceptual-eavesdropping;andascholarship-of-feasible-utopias.Thischapter isespeciallypertinent
toscholarsandtheirmanagersandleadersastheyattempttoreimaginewhatscholarshipmeansand
lookslikeinasupercomplexera.MarkSelkrigandKimKeamyinChapter14notonlyfacehead-on
theissuesforacademics,oflivingandworkinginasupercomplexera,butalsoemployamethodofdata
collectionandinterpretationthatissupercomplexinitsintentandapplication.Themethodsemployed
arereflectiveofsupercomplexity,astheyallowtheresearchersto“play”withideasandengageinnew
approachestoinquiry.Theauthorsdescribethemselvesasrhizomeresearcherswithmanyconceptual
toolsandpracticesavailabletoopennewtypesofinquiry.Theydemonstratethewaytheirownjourneys
asacademicshavealwaysseenthemasinastateofbecomingasdistinctfrombeing.Kerri-LeeKrause
inChapter15makesatimelycontribution,throughherdiscussionofimplicationsforuniversitypolicy
makers,regardingtheconceptandapplicationofscholarshipinsupercomplextimes.Shedemonstrates
graphically,thewaythattherenaissanceofscholarship,asathemeanddevicefordesigningandimple-
mentinghighereducationpolicy,requiresuniversityleadersandmanagerstoreflectdeeplyandacton
waystoassess,evidence,supportandfosterscholarshipacrossallacademicroles.Shestressesthatthere
isagrowingspecializationinacademicrolessuchthatthereisanincreasingnumberofteaching-focused,
orresearch-focusedacademicroles,aswellasthosehighereducationworkersthatfitthespacebetween
academeandadministration,variouslycalledthirdspaceworkersorpara-academics.

Section6isthe“Conclusion”tothisbook.InChapter16,“Denouement:UntyingtheKnot”,the
variouschaptersarereflecteduponandsomeconclusionsaredrawnastowhatthetotalityofthework
inthisbookmeansforuniversitiesandacademics.TheconceptofadenouementderivesfromtheFrench
dénouermeaningtountie.Thisbookisseenasanattempttountiesomeoftheknotsthatapparently
lockacademicsintospecificparadigmswithinparticulardisciplines,orwhichareseenasbeing“tradi-
tionally”associatedwithparticularareasofscholarship.Somechallengesareissuedforacademicsand
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universityleadersandmanagers,aswellasforthoseexternalbodiesandagenciesthatinfluence,andin
somecases,dictatetheparadigmswithinwhichscholarshipoccurs,andspecifywhatconstitutessuccess
asascholarinsupercomplextimes.Thesechallengespertaintofreeingupsomeoftheperceivedorsup-
posedconstraintsthattiescholarsintosetparadigmsorapproachesandtoencouragescholarstodareto
bedifferentandtomoveoutsidetheircomfortzonesandexplorenewparadigmsandnewapproaches.
Itissuggestedthatthesupercomplexityparadigmaffordssuchfreedomintheguiseofimagination,
experimentationwithdifferentmethodsofdatacollection,lookingforunknownsanduncertaintiesand
uncoveringstrangeandawkwardspacesandplaces.

USING THE BOOK

ReadersareencouragedtostartwithChapter1,whichinvolvesanintroductiontotheresearchparadigm
frameworkusedinthebook,anditsimplicationsforthedesignandcritiqueofeducationresearch,and
thentoengagewiththemoredetaileddefinitionofresearchparadigmsprovidedinChapter2.Fromthere
youmaywishtoperusechapterswheretheparticularresearchparadigm,thesubjectoftheresearchor
theformofscholarshipinvolvedisespeciallypertinenttoyou.Chaptersportraypracticalexperiencein
workingthroughresearchmethod,researchparadigmandscholarshipissues.Itneedstobeacknowledged
thatapplyingresearchparadigmsisnotallplainsailinginthepracticalsituation,assomeoftheauthors
attest.Nevertheless,thehopehereisthatreflectiononmattersaddressedinthefollowingchapterswill
assistinprovidingasoundplatformforthepursuitofscholarship,andforbothcritiqueofeducation
researchandensuringcoherenceinresearchdesign.

Lorraine Ling
La Trobe University, Australia

Peter Ling
Swinburne University of Technology, Australia
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