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ABSTRACT

Google translate (GT) is widely used by students around the world. The current study examined 
English students’ use of GT in Afghanistan. A survey questionnaire was used to collect data from 
132 randomly selected students from a public university in Afghanistan. Descriptive and inferential 
statistics were used to analyze the data. The findings showed that the participants had positive attitudes 
towards GT, and they were aware of GT drawbacks. The participants utilized GT for numerous reasons 
including not feeling confident in their own translation. They used GT for a number of purposes to 
varying extent. They frequently used GT to look up general and technical words as well as idioms 
and collocations. They also used it for translation purposes. There were differences between female 
and male students’ attitudes towards GT. The study recommends instructors to adopt GT, particularly 
those teaching in Afghanistan, in their classes and encourage students’ critical use of GT.

KEyWoRdS
Google translate technology and language, language learning, Machine translation, online translation tools, 
Web-based learning

1. INTRodUCTIoN

Computer assisted language learning (CALL) is a wide variety of technological tools including CD-
ROMs and web-based resources and applications used for teaching and learning languages (Chapelle, 
2010; Garrett, 2009). Machine translation is one type of CALL whose purposes and uses have 
changed and expanded over the time. It has been utilized by a wide range of users in a wide number 
of settings including language teaching and learning (Farzi, 2016). Machine translation, particularly 
online translation tools, have transformed the way languages are taught and learned (Clifford et al., 
2013). Google Translate (GT) is one of the most widely used translation tools developed by Google, 
which provides free translation in over 130 languages (as of December 2022) (Bin Dahmash, 2020). 
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GT has widely been used by students for various reasons such as GT’s rapid translation and lack of 
confidence in students’ translation and for various functions including checking unknown words and 
translation and (O’Neill, 2019).

The use of the Internet and technological tools gradually became very widespread in Afghanistan 
after 2001 before which the Taliban barbarically suppressed the Internet and banned non-governmental 
Internet use and punished those who violated the edict (USDS, 2003). The Internet use substantially 
grew in the last two decades (2002-2021) in Afghanistan. For instance, 18% of the population of 
Afghanistan had access to the Internet in 2020 while the number of Internet users was less than 1% 
in 2001 (WB, 2022). Mobile phone companies such as MTN Afghanistan and Afghan Wireless 
have been the major providers of Internet connection in Afghanistan (Madory, 2022). A number 
of factors including high price of Internet data, little access to electricity and forceful shutdown of 
mobile network operators by the Taliban decelerated people’s access to the Internet especially in 
remote areas (Mohammadi, 2018; Noori et al., 2022). Unfortunately, people’s access to the Internet 
have declined since the Taliban returned to power in August 2021 because hundreds of thousands of 
people lost their jobs and millions were driven into poverty.

People have used the Internet for various purposes in Afghanistan. Akseer et al. (2019) and Altai 
Consulting (2017) reported that people used the Internet for communication, getting information, 
news, and social networking. Orfan (2021) found that people used the Internet to engage in political 
activities online, particularly on social networking sites (e.g., Facebook). Akramy (2022), Noori 
(2021) and Hashemi (2021) reported that Internet was used for learning activities, in particular by 
higher education institutions during the COVID-19 pandemic. Based on the author’s observations 
and experiences, the Internet has been used for online translation. University lecturers have used GT 
to translate their articles, especially abstracts, from local languages to English language, which is 
required by almost all academic journals including national ones. Translation services providers have 
used GT to translate their customers’ reports and documents. Employees of NGOs (nongovernmental 
organizations), particularly those of the international ones, have used GT to translate their reports 
from local languages to English. Students especially EFL (English as a foreign language) learners 
have used the Internet to get access to online translation machines, in particular GT. However, there is 
no information and knowledge about their attitudes and use of online machine translations especially 
GT. The current study investigates EFL students’ views of GT.

2. LITERATURE REVIEW

Machine Translation has been developed and used for various purposes for decades. There are 
many online machine translations such as GT, Bing Translator, Yahoo Translation, which are easily 
accessible. They are widely used, and their use is anticipated to increase significantly in the future 
(Hampshire & Salvia, 2010; Kumar, 2012). Google Translate (GT) is the most popular online 
translation tool, which is used by millions of people around the world (Precup-Stiegelbauer, 2013; 
Tarsoly & Valijärvi, 2019). GT allows users to translate words, phrases, paragraphs, files, websites, 
webpages, and emails, and it translates video captions, voice, and photo recognition for most widely 
used languages (e.g., English) (Ducar & Schocket, 2018; Johnson, 2012; Sheppard, 2011). These 
useful and appealing features can account for the widespread use of GT by students of different 
disciplines (Alhaisoni & Alhaysony, 2017), particularly language learners, in spite of the fact that 
they cannot provide exact and precise translation (Jolley & Maimone, 2015) unless the outputs are 
post-edited (Chompurach, 2021).

Studies reported that EFL students had positive attitudes towards GT, and they reported its positive 
impacts on language learning. Chompurach (2021) investigated Thai students’ perspectives about GT 
in English writing, and he reported that students viewed GT as a helpful and reliable tool that enhanced 
their quality of writing. Chandra and Yuyun (2018) studied Indonesian students’ use of GT in essay 
writing in EFL classes and its role in learning a language. They found that students considered GT 
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as a dictionary and used it to improve their vocabulary. Jolly and Jason (2015) investigated Spanish 
students’ and instructors’ attitudes of free online translation machines. They collected data from 128 
students and 39 instructors. Most of the student participants were English native speakers who were 
taking Spanish courses in five American universities. Most of the instructor participants were English 
native speakers who were teaching Spanish in six Spanish programs based in six U.S. universities. 
They concluded that the participants regarded GT as a useful learning tool and rated the quality of GT 
translation high. Clifford et al. (2013) explored views of language learners (French, Italian, Spanish, 
and Portuguese) about the role of machine translation in language learning, and they found that GT 
was the most frequently used translation machine. Most of the participants believed that GT was 
helpful in learning a language, and it helped them improve their vocabulary. Winiharti et al. (2021) 
concluded that lecturers considered the results of GT rather acceptable while student participants 
regarded them quite acceptable. Moreover, Valijärvi and Tarsoly (2019) assert that incorporating GT 
as a learning tool in foreign language classrooms encourages students to become autonomous learners.

EFL students use GT for various reasons. It is easily accessible to everyone with an Internet 
connection, and it is free of charge. It provides students with rapid translation services in a wide range 
of languages, and students can get the translation results in just a quick click (Chandra & Yuyun, 
2018; Ducar & Schocket, 2018; Medvedev, 2016). Students now have the opportunity to use GT 
without an Internet connection. They can download their preferred languages on GT application and 
use GT offline as a bilingual dictionary or for translation purposes. Furthermore, GT allows students, 
particularly English learners, to listen to audio of paragraphs and long passages, which help them 
to improve their pronunciation. Pham et al (2022) found that students used GT because it was user-
friendly, and it provided quick translation. Yeung and Lu (2018) reported that students used GT to 
translate learning materials from English to their first language for comprehension.

However, GT comes with some drawbacks. It does not provide accurate translation for longer 
sentences or texts, particularly for languages whose databases are not developed enough. It cannot 
determine the context, which plays a key role in accurate translation of culture-specific materials 
(Brahmana et al., 2020; Habeeb, 2019; Medvedev, 2016; Setiyadi et al., 2020). Van Rensburg et al. 
(2012) examined the translation of six different types of texts (Power Point slides, official letters, 
examinations, class notes, minutes, and newspaper articles) from Afrikaans to English using GT. They 
found out that GT yielded better translation for Power Point slides, which can be justified by the fact 
that Power Point slides are usually bulleted fragments without structure and coherence. Bozorgian 
and Azadmanesh (2015) found that GT failed to observe subject-verb agreement. They argued that the 
tool lacked the ability to determine subject-verb agreement, particularly in complex sentences. Some 
studies revealed that translation between certain languages on GT is of high quality. For instance, 
Aiken (2019) revealed that translation between European languages were much better than translation 
between Asian languages. Alsalem (2019), Hoi (2020), Karjo and Metta (2019) and Williams (2006) 
warned of overreliance of language learners on GT. Hoi (2020) argued that language learners, who 
rely on translation machines, would learn simple things, and would not improve their language ability.

EFL students use GT for various functions to varying extent. Murtisari et al. (2019) and Panah et 
al. (2022) found that English students frequently used GT to translate sentences, paragraphs and long 
texts from English to their first language and vice versa. Yenki and Meka (2019) found that English 
students used GT to translate English materials to their first language in the class. Maulidiyah (2018) 
reported that EFL students used GT for reading comprehension. Chompurach (2021) concluded 
that students always used GT to complete their writing assignments at both sentence and paragraph 
levels. Jolly and Jason (2015) revealed that students sometimes used GT to complete their translation 
assignments and prepare their presentation. Clifford et al.’s (2013) participants often used GT to check 
vocabulary, idiomatic expressions, linking words, verb tenses and word order.

GT is widely used by students of different disciplines, particularly EFL students in Afghanistan. 
However, there is no information and knowledge about their attitudes and use of GT. The study 
provides insights about students’ use of GT for EFL instructors and English programs, and the findings 
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will help them make informed decisions about the use of and incorporation of GT in their classes. 
Moreover, it adds to the growing body of literature on the GT use in education in the context of 
Afghanistan. The current study investigates undergraduate EFL students’ use of GT, and it addresses 
the following research questions.

1.  What are EFL learners’ attitudes towards GT?
2.  What are their reasons for using GT?
3.  How often and for what purposes have they used GT?
4.  Are there statistically significant differences between female and male students’ responses?

3. METHodS

3.1. design
The study is quantitative in nature. A survey questionnaire was used to collect data for the research. 
The participants were required to express their views about GT, its drawbacks, reasons for using GT, 
and functions. Descriptive and inferential statistics were used to analyze the data.

3.2. Participants
Simple random sampling technique was utilized to choose 140 participants for the study. The 
population of the study was 218 students, 79 of whom were female. The authors wrote the names 
of all the female and male students and put them in two containers. After shuffling and reshuffling, 
they picked up 60 female and 80 male students. Five participants withdrew from the study and three 
participants did not complete the questionnaire appropriately. A total of 132 participants took part 
in the study. The participants were majoring in English language and literature in the Department of 
English at Takhar University based in Taloqan, a northeastern city. As Table 1 shows, the majority 
of the participants (57%) were male and 43% were female students. Most of the participants were 
Farsi native speakers (47%) followed by Uzbek native speakers (37%) and native speakers of Pashto 
(13%). A small number of them were speakers of other languages (e.g., Shughni). The majority of 
the participants were 21-23 years old (60%). English is taught from grades 4 to 12 in public schools 
and from grades 1 to 12 in private schools (Arab & Orfan, 2023; Orfan, 2020). Therefore, the 
participants studied English for 8-12 years at schools. Their level of English was pre-intermediate to 
high intermediate at the time of the study.

Table 1. Participants’ demographics

Category Frequency Percentage

Gender Female 57 43

Male 75 57

Native language Farsi 62 47

Uzbek 49 37

Pashto 17 13

Other 4 3

Age 18-20 33 25

21-23 79 60

23-25 17 13

26+ 3 2
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3.3. Instrument
The author reviewed the literature to develop items for the questionnaire. He adapted the questionnaire 
items from other studies (Bahri & Madadi, 2016; Khotimah et al., 2021; Mulyani, & Afina, 2021; 
Murtisari et al., 2019; Yanti & Meka, 2019). The questionnaire consisted of three parts. The first part 
sought information about the participants’ gender, age, first language, access to the Internet and use of 
GT. The second part with 20 items inquired the participants’ responses about their attitudes towards 
GT, GT drawbacks and reasons of using GT. The participants were required to respond to the items 
on a 4-Point Likert Scale (1= strongly disagree; 2 = Disagree; 3 = Agree; 4 = strongly agree). The 
last part with 10 items sought the participants’ response about their purposes of GT use on a 4-Point 
Likert Scale (1=Never; 2 = Sometimes; 3 = frequently; 4 = very frequently). The questionnaire was 
sent to three English lecturers for expert judgement and improvement. The problematic items were 
identified and corrected based on the experts’ comments and feedback, but there were not changes 
on the number of the questionnaire items.

A pilot test was administered with 15 randomly selected students from English Department 
to measure the reliability of the questionnaire items. SPSS version 26.0 was used to carry out the 
reliability analysis of the questionnaire items. The results of the analysis showed that the reliability 
value of each category of the questionnaire was over 0.6 coefficients (Table 2), which indicates good 
reliability of the items.

3.4. Procedure
The participants were invited to take part in the study. They showed up at the prearranged time and 
place. They author explained the research and its purposes to the participants. They were given a copy 
of the questionnaire along with a consent form to sign before proceeding to complete the questionnaire. 
The purpose of the consent form was to inform the participants that the study was voluntary and that 
they could withdraw from the study at any moment. It also informed them that their responses would 
be kept confidential and that nobody would know about their participation in the study since the 
questionnaire did not collect personal information that would identify them. They were requested to 
read the instructions for each section and complete it. They were also informed that they could inquire 
about any items that were vague or ambiguous. It took the participants 15-20 minutes to complete 
the questionnaire. The data were collected between March 1 to 25, 2022.

3.5. Analysis
Following the data collection, the author examined questionnaire to make sure that the participants 
completed them appropriately. Three questionnaires were removed from the analysis because they were 
not completed appropriately. Totally 132 questionnaires were analyzed. The data were numerically 
coded in an Excel sheet and imported to SPSS version 26.0 for statistical analyses. Descriptive 
analyses were used to determine frequency, mean, percentage and standard deviation of the data; 
they were used to answer research questions 1, 2 and 3. Independent Samples T-test was used to 
determine the differences between female and male participants’ responses; it was used to answer 
research question four.

Table 2. Reliability value of questionnaire items

Category Number of Items Cronbach’s Alpha

Attitudes 10 0.647

Drawbacks of GT use 5 0.623

Reasons of GT use 5 0.657

Purposes of GT use 10 0.761
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4. RESULTS

4.1. Internet Access and Use of GT
Almost all the participants had access to the Internet to varying extent. As Table 3 shows, around 74% 
of them frequently had access to the Internet while 25% sometimes had access to the Internet. Only 
1.5% of them did not have access to the Internet. Moreover, around 33% of the participants frequently 
used GT, and around 57% sometimes used it. However, around 11% never used GT.

4.2. Attitudes Towards the Use of GT
Descriptive statistics were used to answer the first research question “What are EFL learners’ 
attitudes towards GT?” As Table 4 shows, the overall mean score is around 3, which indicates that 
the participants had positive attitudes towards GT. Participants believed that GT was free and easy 
to access (88.5%), GT could translate texts quickly (93.6%) and that the speed of GT was better than 
human translation (88.5%). In addition, the respondents stated that GT helped them do their writing 
assignments (87.2%), improve their vocabulary (73.1%), gain translation skills (61.5%) and understand 
passages (61.5%). However, around 40% believed that they learned grammar from using GT. Around 
64% of the participants stated that they felt confident when using GT for translation, and 59% believed 
that the quality of Google translation was better than that of their own.

Table 3. Students’ access to the internet and use of GT

Category Frequency Percent

How often do you have access to the Internet? Never 2 1.5

Sometimes 33 25

Frequently 97 73.5

How often do you use GT? Never 14 10.6

Sometimes 75 56.8

Frequently 43 32.6

Table 4. Students’ attitudes towards the use of GT

No Items Mean % of A & SA

1 Google Translate is free and easy to access. 3.19 88.5

2 Google Translate can translate texts quickly. 3.29 93.6

3 The speed of GT is better than human translation. 3.37 88.5

4 Google translate helps me do my writing assignments. 3.13 87.2

5 Google Translate helps me improve my vocabulary. 3.08 73.1

6 I gain translation skills from using GT. 2.86 61.5

7 I understand an English passage better with the help of GT. 2.67 61.5

8 I learn English grammar from using GT. 2.35 39.7

9 I feel more confident when I use GT for translation. 2.92 63.9

10 The quality of GT translation is better than that of my own. 2.87 59

Overall mean score 2.97

A = Agree SA = Strongly agree
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Furthermore, descriptive statistics were used to explore the participants’ views of drawbacks of 
GT. Over 65% of the participants agreed and strongly agreed that GT caused laziness (m = 2.91) and 
led to dependence (m = 2.83) (Table 5). Moreover, 69% and around 62% stated that GT demotivated 
students to use a dictionary (m = 2.95) and to learn English words (m = 2.74), respectively. Around 
81% believed that GT translation was not as accurate as that of human translation.

4.3. Students’ Reasons for GT Use
Descriptive analyses were used to answer the second question “What are EFL learners’ reasons for 
using GT?” As Table 6 shows, over 60% stated that they used GT because they did not feel confident 
with their translation (m = 2.49), and they wanted to save time (m = 2.86). Moreover, around 77% 
utilized GT because it provided them with convenience (m = 2.94), and it was free and provided 
quick translation (m = 3.06). Around 57% used GT since it was easier for them to understand learning 
materials in their first language.

4.4. Purposes of GT Use
Descriptive statistics were used to answer the third research question, “How often and for what purposes 
have EFL learners used GT?” As Table 7 shows, the mean score for general words, technical words, 
collocations, and idioms is over 2.20. That is, the participants frequently used GT to look up these 
items. Synonyms received a mean score of less than 2, which means that students sometimes used 
GT to check synonyms. Moreover, translating phrases, sentences, paragraphs, and an essay received 
a mean score of over 2.20. in other words, they frequently used GT to translate phrases, sentences, 
paragraphs, and an essay. They sometimes used GT to translate proper nouns (m = 1.69).

Table 5. Students’ perceived disadvantages of GT

No Items Mean % of A* & SA

1 Google Translate causes laziness. 2.91 67.9

2 Google Translate leads to dependence. 2.83 65.4

3 Google Translate demotivates EFL students to use a dictionary. 2.95 69.2

4 Google Translate demotivates EFL students to learn English words. 2.74 61.5

5 The accuracy of GT is not the same as human translation. 3.05 80.8

Likert Scale (1= strongly disagree; 2 = Disagree; 3 = Agree; 4 = strongly agree)
*A = Agree SA = Strongly agree

Table 6. Students’ reasons of use of GT

No Items Mean % of A & SA

1 I use GT because I am not confident with my translation. 2.49 60.7

2 I use GT because I want to save time. 2.86 64.1

3 I use GT because it gives me convenience. 2.94 76.9

4 I use GT because it is free and provides rapid translation. 3.06 76.9

5 I use GT because it is easier for me to understand learning materials in my first 
language.

2.63 56.6

Likert Scale (1= strongly disagree; 2 = Disagree; 3 = Agree; 4 = strongly agree)
*A = Agree SA = Strongly agree
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4.5. Gender and GT Use
Independent Samples T-test was used to answer the last research question “Are there statistically 
significant differences between female and male students’ responses?” As Table 8 shows, the p-value 
for attitudes is 0.04, which is less than the alpha level (0.05). It indicates statistically significant 
differences. That is, female students had stronger positive attitudes towards GT use than male students. 
However, the p-value for drawbacks (0.513), reasons for GT use (0.178) and purposes of GT use 
(0.726) was greater than the alpha level, which indicates no significant difference. There were not 
significant differences between female and male students’ responses in terms of GT drawbacks, 
reasons of using GT, and purposes of GT use.

5. dISCUSSIoN

The current study examined EFL students’ perceptions of GT in an EFL program in Afghanistan. The 
results revealed that almost all the participants had access to the Internet and most of the participants 
used GT in learning English to varying extent. It can be accounted for by the fact that huge investments 
had been made on the Internet in Afghanistan, and it had substantially grown in the last two decades 

Table 7. Students’ frequency use of GT

No Items Mean Std. Deviation

1 I use GT to check the meaning of general words. 2.28 0.771

2 I use GT to check the meaning of technical words. 2.5 0.785

3 I use GT to check the meaning of collocations. 2.32 0.933

4 I use GT to check the meaning of idioms. 2.21 0.917

5 I use GT to check synonyms. 1.97 0.882

6 I use GT to translate phrases. 2.32 0.96

7 I use GT to translate sentences. 2.67 0.949

8 I use GT to translate paragraphs. 2.47 0.766

9 I use GT to translate an essay. 2.23 0.882

10 I use GT to translate proper nouns. 1.69 0.811

Likert Scale: (1=Never; 2 = Sometimes; 3 = frequently; 4 = very frequently)

Table 8. Differences between participants’ responses by gender

Category Gender Number Mean Std. Deviation P-value

Attitudes Female 57 3.03 0.30027 0.044

Male 75 2.89 0.29222

Drawbacks Female 57 2.97 0.46687 0.513

Male 75 2.90 0.41577

Reasons of GT use Female 57 2.85 0.48564 0.178

Male 75 2.71 0.42179

Purposes of GT use Female 57 2.25 0.45886 0.726

Male 75 2.29 0.55843
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(2001-2021) (Madory, 2021). The study revealed that the participants had positive attitudes towards 
GT, which can be accounted for by the growing useful features it offers to its users, particularly to 
language learners (De Vries, 2018; Van Lieshout & Cardoso, 2022). For instance, the vast majority 
of the participants believed that access to GT was free and easy, it provided quick translation and 
the quality of its translation was better than that of their own. The findings are in line with those of 
the studies by Jin and Deifell (2013) and Korosec (2012) who reported that their participants found 
GT helpful. Furthermore, the participants stated that GT helped them do their assignments, improve 
their vocabulary and translation skills, understand passages, and made them feel more confident 
when they used it for translation. These findings resonate with studies of Alhaisoni and Alhaysony 
(2017) and Chompurach (2021) who arrived at similar conclusions. Less than half of the participants 
believed that GT helped them learn English grammar, which corroborates the study by Chandra and 
Yuyun (2018) who found out that a small of number of EFL students used Google Translation for 
learning grammar.

The study also revealed that the participants were aware of the drawbacks of use of GT. Most 
of the participants believed that GT made them lazy and dependent, and demotivated them to use a 
dictionary and learn vocabulary. These findings are consistent with those of the studies by Murtisari 
et al. (2019) and Xu (2021) whose participants raised their concerns about the downsides of GT 
including laziness and overdependence. Furthermore, the participants of the current study believed 
that the accuracy of Google translation was not better than that of human translation. This can be 
explained by the fact that the databases of GT for languages of Afghanistan may not be well-developed. 
Therefore, the accuracy of Google translation between languages of Afghanistan and other languages 
especially English might not be very high, as numerous studies found that the quality of Google 
translation depended on the input language. For example, Groves and Mundt (2015) concluded that 
GT produced high quality translation when the input language was Malay compared to Chinese. They 
argued that the database for Malay was larger than the Chinese database. Balk et al. (2013) found that 
the accuracy of translation of European languages (e.g., French and German) was better than that of 
translation of Asian languages (e.g., Japanese).

The participants used GT for various reasons. The majority of them used GT because of low 
confidence in their own translation, saving time, convenience, free and quick translation. The author 
believes that translation is a complicated and laborious task especially for EFL students who take a 
translation course for the first time in which they are required to translate short and long passages 
as graded assignments. Therefore, they use GT because it produces better translation than that of 
their own and it is quick, which gives them time to do other assignments. These findings corroborate 
Pham et al.’s study (2022) whose participants used GT due to its user-friendliness and free rapid 
translation services. Most of the participants used GT to translate learning materials from English to 
their first language. Most of the participants used GT to translate learning materials from English to 
their first language. It is similar to the findings of the study by Orfan (2023) who reported that EFL 
lecturers used students’ first language to explain complicated ideas and concepts to EFL students. 
This can be accounted for by the fact that students’ English, particularly those in first and second 
year, is not proficient enough to understand learning materials in English since most lecturers use 
learning materials and textbooks developed for English native speakers. Therefore, students translate 
learning materials into their first language using online translation tools, e.g., GT. This finding is on 
par with studies by Wang and Shao (2018) and Yeung and Lu (2018) whose participants used online 
translation tools to translate learning materials from English to their first language.

The findings showed that EFL students used GT for a number of purposes to varying extent. 
They frequently used GT to look up general and technical words, collocations, and idioms, and they 
sometimes used it to check synonyms. Furthermore, they frequently utilized GT to translate phrases, 
sentences, paragraphs, and essays, and they sometimes used it to translate proper nouns (e.g., names 
of places and organizations). It can be accounted for by the fact that GT now allows users to download 
their preferred languages and use them for a wide variety of purposes including translation without 
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connection to the Internet. Compared to both online and offline bilingual dictionaries especially 
English to languages of Afghanistan and vice versa, GT allows users to translate names of countries, 
places, organizations, and famous people, and it provides pronunciation of words, phrases, sentences, 
and long passages in English. These results mirror those of the studies by Murtisari et al. (2019) and 
Rangsarittikun (2022) whose participants used GT for a wide range of purposes including checking 
unknown words and translation.

The study also revealed that there were differences between female and male students’ attitudes 
towards GT; female students held more positive attitudes towards GT. University female students in 
Afghanistan have to do a wide range of chores (e.g., cooking, doing dishes and laundry) in addition 
to attending university if they live with their families, and the vast majority of female students 
live with their families (Noori & Orfan, 2021). Doing the chores limits female students’ time to 
study and complete their assignments in due time. Therefore, they may use GT more frequently 
to do their assignments, particularly writing and translation to save time for other activities. This 
may account for female students’ more positive attitudes towards GT. However, female and male 
participants had similar views about drawbacks of GT, reasons of using GT, and purposes of GT 
use. It is consistent with the findings of the study by Abdalhussein (2021) who found out that 
there were not significant differences between female and male students’ views about drawback 
and purposes of GT use.

6. CoNCLUSIoN

The study revealed that EFL students had positive attitudes towards GT, and they were aware of its 
drawbacks. They used GT for various reasons including lack of confidence in their own translation. 
They frequently used GT to look up words and translate certain language units ranging from sentences 
to paragraphs and to essays. Considering EFL learners’ positive attitudes towards GT, its positive 
impacts on language learning reported by other studies (e.g., Bahri & Madadi, 2016; Groves & Mundt, 
2015; Rangsarittikun, 2022; Tsai, 2019) and the fact that almost all students are already using GT, the 
author advocates for strategic incorporation of GT in language learning. EFL lecturers, particularly 
those teaching in Afghanistan should educate themselves on features, strengths, and weaknesses of 
machine translation tools, especially GT, so that they can better instruct their students on how to take 
advantage of GT for learning English. They should also determine the type of use of GT in a given 
course or assignments and encourage their students to critically examine the quality of output when 
they use GT for translation purposes.

The author collected data from an EFL program in a higher education institution based in Takhar, 
a northeastern province of Afghanistan where Internet services are not of high quality, especially after 
the collapse of Afghanistan to the Taliban in August 2021. Therefore, it may not be generalizable 
to all EFL programs, particularly those based in private higher education institutions and English 
language centers. More studies on a larger sample from various EFL programs both in public and 
private institutions are required to obtain deeper insights about GT use in Afghanistan. Future studies 
can focus on students’ and instructors’ views of accuracy and ethicality of GT use and its impact on 
students’ learning.

7. STATEMENTS ANd dECLARATIoNS

Funding: The author has received no funding for this study.
Conflicts of interest: There is no conflict of interest for the study.
Data Availability: The datasets generated during and/or analyzed during the current study are 

available from the corresponding author on reasonable request.



International Journal of Web-Based Learning and Teaching Technologies
Volume 18 • Issue 1

11

REFERENCES

Abdalhussein, H. F. (2021). Relationship between Gender Difference and Students’ Perceptions of GT use and 
accuracy along with difficulties. Review of International Geographical Education Online, 11(5), 2155–2166. 
doi:10.30743/ll.v4i2.2893

Aiken, M. (2019). An updated evaluation of GT accuracy. Studies in Linguistics and Literature, 3(3), 253–260. 
doi:10.22158/sll.v3n3p253

Akramy, S. A. (2022). Shocks and aftershocks of the COVID-19 pandemic in Afghanistan higher education 
institutions. Cogent Arts & Humanities, 9(1), 2029802. doi:10.1080/23311983.2022.2029802

Alhaisoni, E., & Alhaysony, M. (2017). An investigation of Saudi EFL university students’ attitudes towards 
the use of GT. International Journal of English Language Education, 5(1), 72–82. doi:10.5296/ijele.v5i1.10696

Alsalem, R. (2019). The effects of the use of GT on translation students’ learning outcomes. Arab World English 
Journal for Translation and Literary Studies, 3(4), 46–60. doi:10.24093/awejtls/vol3no4.5

Arab, S., & Orfan, S. N. (2023). Perceptions of Afghan EFL undergraduate students about exam cheating. Cogent 
Arts & Humanities, 10(1), 2215564. doi:10.1080/23311983.2023.2215564

Bahri, H., & Mahadi, T. S. T. (2016). GT as a supplementary tool for learning Malay: A case study at Universiti 
Sains Malaysia. Advances in Language and Literary Studies, 7(3), 161–167. doi:10.7575/aiac.alls.v.7n.3p.161

Balk, E. M., Chung, M., Chen, M. L., Chang, L. K. W., & Trikalinos, T. A. (2013). Data extraction from machine-
translated versus original language randomized trial reports: A comparative study. Systematic Reviews, 2(1), 
1–6. doi:10.1186/2046-4053-2-97 PMID:24199894

Bin Dahmash, N. (2020). ‘I Can’t Live Without Google Translate’: A Close Look at the Use of Google Translate 
App by Second Language Learners in Saudi Arabia. Arab World English Journal, 11(3), 226–240. doi:10.24093/
awej/vol11no3.14

Bozorgian, M., & Azadmanesh, N. (2015). A survey on the subject-verb agreement in Google machine translation. 
International Journal of Research Studies in Educational Technology, 4(1), 51–62. doi:10.5861/ijrset.2015.945

Brahmana, C. R. P. S., Sofyan, R., & Putri, D. M. (2020). Problems in the application of GT as a learning media 
in translation. Language Literacy: Journal of Linguistics, Literature, and Language Teaching, 4(2), 384–389. 
doi:10.30743/ll.v4i2.2893

Chandra, S. O., & Yuyun, I. (2018). The use of GT in EFL essay writing. LLT Journal: A Journal on Language 
and Language Teaching, 21(2), 228-238. https://doi.org/10.24071/llt.2018.210212

Chapelle, C. A. (2010). The spread of computer-assisted language learning. Language Teaching, 43(1), 66–74. 
doi:10.1017/S0261444809005850

Chompurach, W. (2021). “Please let me use GT”: Thai EFL students’ behavior and Attitudes toward GT Use in 
English Writing. English Language Teaching, 14(12), 23–35. doi:10.5539/elt.v14n12p23

Clifford, J., Merschel, L., & Munné, J. (2013). Surveying the landscape: What is the role of machine translation 
in language learning? @ tic. revista d’innovació educativa, 10(2013), 108-121. 10.7203/attic.10.2228

De Vries, E., Schoonvelde, M., & Schumacher, G. (2018). No longer lost in translation: Evidence that GT works 
for comparative bag-of-words text applications. Political Analysis, 26(4), 417–430. doi:10.1017/pan.2018.26

Ducar, C., & Schocket, D. H. (2018). Machine Translation and the L2 Classroom: Pedagogical Solutions for 
Making Peace with GT. Foreign Language Annals, 51(4), 779–795. doi:10.1111/flan.12366

Farzi, R. (2016). Taming translation technology for L2 writing: Documenting the use of free online translation 
tools by ESL students in a writing course [Doctoral dissertation, Université d’Ottawa/University of Ottawa]. 
https://ruor.uottawa.ca/handle/10393/34585

Garrett, N. (2009). Computer‐assisted language learning trends and issues revisited: Integrating innovation. 
Modern Language Journal, 93(s1), 719–740. doi:10.1111/j.1540-4781.2009.00969.x

http://dx.doi.org/10.30743/ll.v4i2.2893
http://dx.doi.org/10.22158/sll.v3n3p253
http://dx.doi.org/10.1080/23311983.2022.2029802
http://dx.doi.org/10.5296/ijele.v5i1.10696
http://dx.doi.org/10.24093/awejtls/vol3no4.5
http://dx.doi.org/10.1080/23311983.2023.2215564
http://dx.doi.org/10.7575/aiac.alls.v.7n.3p.161
http://dx.doi.org/10.1186/2046-4053-2-97
http://www.ncbi.nlm.nih.gov/pubmed/24199894
http://dx.doi.org/10.24093/awej/vol11no3.14
http://dx.doi.org/10.24093/awej/vol11no3.14
http://dx.doi.org/10.5861/ijrset.2015.945
http://dx.doi.org/10.30743/ll.v4i2.2893
http://dx.doi.org/10.1017/S0261444809005850
http://dx.doi.org/10.5539/elt.v14n12p23
http://dx.doi.org/10.1017/pan.2018.26
http://dx.doi.org/10.1111/flan.12366
https://ruor.uottawa.ca/handle/10393/34585
http://dx.doi.org/10.1111/j.1540-4781.2009.00969.x


International Journal of Web-Based Learning and Teaching Technologies
Volume 18 • Issue 1

12

Groves, M., & Mundt, K. (2015). Friend or foe? GT in language for academic purposes. English for Specific 
Purposes, 37, 112–121. doi:10.1016/j.esp.2014.09.001

Habeeb, L. S. (2019). Investigate the effectiveness of GT among Iraqi students. Opción, 35(21), 2899–2921. 
https://produccioncientificaluz.org/index.php/opcion/article/view/27600

Hampshire, S., & Salvia, C. P. (2010). Translation and the internet: Evaluating the quality of free online machine 
translators. Quaderns. Rev. trad., 17, 197-209. Retrieved from https://raco.cat/index.php/QuadernsTraduccio/
article/view/194256/260430

Hashemi, A. (2021). Online teaching experiences in higher education institutions of Afghanistan during the 
COVID-19 outbreak: Challenges and opportunities. Cogent Arts & Humanities, 8(1), 1947008. doi:10.1080/2
3311983.2021.1947008

Hoi, H. T. (2020). Machine translation and its impact in our modern society. International Journal of Scientific 
and Technology Research, 9(2), 1918–1921. https://www.ijstr.org/paper-references.php?ref=IJSTR-0120-29487

Jin, L., & Deifell, E. (2013). Foreign Language Learners’ Use and Perception of Online Dictionaries: A Survey 
Study. Journal of Online Learning and Teaching, 9(4), 515–533.

Johnson, G. (2012). GT https://translate.google.com/. Technical Services Quarterly, 29(2), 65, https://doi.org/
10.1080/07317131.2012.650971

Jolley, J. R., & Maimone, L. (2015). Free online machine translation: Use and perceptions by Spanish students 
and instructors. In: Learn languages, explore cultures, and transform lives, 181-200. https://digitalcommons.
unl.edu/cgi/viewcontent.cgi?article=1298&context=teachlearnfacpub#page=202

Karjo, C. H., & Metta, E. (2019). The translation of lexical collocations in undergraduate students’ theses’ 
abstract: Students versus GT. Lingua Cultura, 13(4), 289–296. doi:10.21512/lc.v13i4.6067

Khotimah, K., Wahyudin, W., & Rohbiah, T. S. (2021). Students’ Perception of GT in Online English Learning. 
Journal of English Language Teaching and Cultural Studies, 4(2), 78–85. doi:10.48181/jelts.v4i2.12016

Korošec, M. K. (2011). Applicability and challenges of using machine translation in translator training. ELOPE: 
English Language Overseas Perspectives and Enquiries, 8(2), 7–18. doi:10.4312/elope.8.2.7-18

Kumar, A. (2012). Machine translation in Arabic-speaking ELT classrooms: Applications and implications. 
International Journal of Social Science and Humanity, 2(6), 442–445.

Lee, S. M. (2020). The impact of using machine translation on EFL students’ writing. Computer Assisted 
Language Learning, 33(3), 157–175. doi:10.1080/09588221.2018.1553186

Madory, D. (2021). What’s next for the Internet in Afghanistan? Kentik. https://www.kentik.com/blog/whats-
next-for-the-internet-in-afghanistan/

Maulidiyah, F. (2018). To use or not to use Google Translate. Jurnal Linguistik Terapan, 8(2), 1-6. Retrieved 
from http://jurnal.polinema.ac.id/index.php/jlt/article/view/178

Medvedev, G. (2016). GT in teaching English. The Journal of Teaching English For Specific and Academic 
Purposes, 4(1), 181–193. http://espeap.junis.ni.ac.rs/index.php/espeap/article/view/318

Mohammadi, A. (2018). Overnight Ban on Telecoms in Afghan Provinces. Institute for War and Peace Reporting. 
https://iwpr.net/global-voices/overnightban-telecoms-afghan-province

Mulyani, M., & Afina, F. (2021). The students ‘attitude towards GT. JELA (Journal of English Language Teaching, 
Literature and Applied Linguistics), 3(1), 1-13. https://doi.org/10.37742/jela.v3i1.36

Murtisari, E. T., Widiningrum, R., Branata, J., & Susanto, R. D. (2019). GT in Language Learning: Indonesian 
EFL Students’ Attitudes. Journal of Asia TEFL, 16(3), 978. doi:10.18823/asiatefl.2019.16.3.14.97

Noori, A. Q. (2021). The impact of COVID-19 pandemic on students’ learning in higher education in Afghanistan. 
Heliyon, 7(10), e08113. doi:10.1016/j.heliyon.2021.e08113 PMID:34664032

Noori, A. Q., & Orfan, S. N. (2021). The challenges of undergraduate married female students in higher 
education: A case study of Takhar University. Journal of World Englishes and Educational Practices, 3(6), 
09-18. 10.32996/jweep.2021.3.6.2

http://dx.doi.org/10.1016/j.esp.2014.09.001
https://produccioncientificaluz.org/index.php/opcion/article/view/27600
http://dx.doi.org/10.1080/23311983.2021.1947008
http://dx.doi.org/10.1080/23311983.2021.1947008
https://www.ijstr.org/paper-references.php?ref=IJSTR-0120-29487
https://translate.google.com/
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1298&context=teachlearnfacpub#page=202
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1298&context=teachlearnfacpub#page=202
http://dx.doi.org/10.21512/lc.v13i4.6067
http://dx.doi.org/10.48181/jelts.v4i2.12016
http://dx.doi.org/10.4312/elope.8.2.7-18
http://dx.doi.org/10.1080/09588221.2018.1553186
https://www.kentik.com/blog/whats-next-for-the-internet-in-afghanistan/
https://www.kentik.com/blog/whats-next-for-the-internet-in-afghanistan/
http://jurnal.polinema.ac.id/index.php/jlt/article/view/178
http://espeap.junis.ni.ac.rs/index.php/espeap/article/view/318
https://iwpr.net/global-voices/overnightban-telecoms-afghan-province
http://dx.doi.org/10.18823/asiatefl.2019.16.3.14.97
http://dx.doi.org/10.1016/j.heliyon.2021.e08113
http://www.ncbi.nlm.nih.gov/pubmed/34664032


International Journal of Web-Based Learning and Teaching Technologies
Volume 18 • Issue 1

13

Noori, A. Q., Orfan, S. N., Akramy, S. A., & Hashemi, A. (2022). The use of social media in EFL learning and 
teaching in higher education of Afghanistan. Cogent Social Sciences, 8(1), 2027613. doi:10.1080/23311886.
2022.2027613

O’Neill, E. M. (2019). Online translator, dictionary, and search engine use among L2 students. CALL-EJ: 
Computer-Assisted Language Learning–Electronic Journal, 20(1), 154-177. Retrieved from http://callej.org/
journal/20-1/O’Neill2019.pdf

Orfan, S. N. (2020). Afghan undergraduate students’ attitudes towards learning English. Cogent Arts &amp. 
Cogent Arts & Humanities, 7(1), 1723831. doi:10.1080/23311983.2020.1723831

Orfan, S. N. (2021). Political participation of Afghan Youths on Facebook: A case study of Northeastern 
Afghanistan. Cogent Social Sciences, 7(1), 1857916. doi:10.1080/23311886.2020.1857916

Orfan, S. N. (2023). Instructors’ perceptions and use of first language in EFL classes in Afghanistan. Heliyon, 
9(1), e12772. doi:10.1016/j.heliyon.2022.e12772 PMID:36632109

Panah, E., Yunus, M. M., & Babar, M. Y. (2022). The Factors Affecting the Use of Google Translate as Language 
Learning Tool by Prospective English Teachers. World Journal of English Language, 12(4), 1–25. doi:10.5430/
wjel.v12n4p25

Pham, A. T., Nguyen, Y. N. N., Tran, L. T., Huynh, K. D., Le, N. T. K., & Huynh, P. T. (2022). University 
students’ perceptions on the use of GT: Problems and solutions. International Journal of Emerging Technologies 
in Learning, 17(4), 79–94. Advance online publication. doi:10.3991/ijet.v17i04.28179

Precup-Stiegelbauer, L. R. (2013). Automatic translations versus human translations in nowadays world. Procedia: 
Social and Behavioral Sciences, 70, 1768–1777. doi:10.1016/j.sbspro.2013.01.252

Rangsarittikun, R. (2022). Jumping on the Bandwagon: Thai Students’ Perceptions and Practices of Implementing 
GT in their EFL Classrooms. English Teaching & Learning, 1-17. 10.1007/s42321-022-00126-5

Setiyadi, D., Kuswardani, Y., Sari, D. K., & Martanti, D. A. (2020). Analyzing on English-Indonesian culture – 
Specific concept translation by GT. International Journal of Scientific & Technology Research, 9(1), 2242–2246. 
https://www.readkong.com/page/analyzing-on-english-indonesian-culture-specific-concept-7659416

Sheppard, F. (2011). Medical writing in English: The problem with GT. La Presse Medicale, 40(6), 565–566. 
doi:10.1016/j.lpm.2011.02.024 PMID:21514783

Tarsoly, E., & Valijärvi, R. L. (2019). ‘Language students as critical users of GT’: Pitfalls and Possibilities. 
Practitioner Research in Higher Education, 12(1), 61-74. https://ojs.cumbria.ac.uk/index.php/prhe/article/
view/511

Tsai, S. C. (2019). Using GT in EFL drafts: A preliminary investigation. Computer Assisted Language Learning, 
32(5-6), 510–526. doi:10.1080/09588221.2018.1527361

USDS. (2003). Afghanistan gets “dot-af” Internet domain. US Department of State. Retrieved from 
https://2001-2009.state.gov/p/sca/rls/pr/18763.htm

Valijärvi, R. L., & Tarsoly, E. (2019). Language students as critical users of GT: Pitfalls and possibilities. 
Practitioner Research in Higher Education, 12(1), 61-74. https://eric.ed.gov/?q=source%3A%22Practitioner+
Research+in+Higher+Education%22&id=EJ1212983

van Lieshout, C., & Cardoso, W. (2022). GT as a tool for self-directed language learning. Language Learning 
& Technology, 26(1), 1–19. http://hdl.handle.net/10125/73460

Van Rensburg, A., Snyman, C., & Lotz, S. (2012). Applying GT in a higher education environment: Translation 
products assessed. Southern African Linguistics and Applied Language Studies, 30(4), 511–524. doi:10.2989/
16073614.2012.750824

Wang, Y., Yu, S., & Shao, Y. (2018). The experiences of Chinese mainland students with English-medium 
instruction in a Macau University. Educational Studies, 44(3), 357–360. doi:10.1080/03055698.2017.1373635

WB. (2020). Individuals using the Internet (% of population) – Afghanistan. World Bank. https://data.worldbank.
org/indicator/IT.NET.USER.ZS?end=2020&locations=AF&start=1990

http://dx.doi.org/10.1080/23311886.2022.2027613
http://dx.doi.org/10.1080/23311886.2022.2027613
http://callej.org/journal/20-1/O&apos;Neill2019.pdf
http://callej.org/journal/20-1/O&apos;Neill2019.pdf
http://dx.doi.org/10.1080/23311983.2020.1723831
http://dx.doi.org/10.1080/23311886.2020.1857916
http://dx.doi.org/10.1016/j.heliyon.2022.e12772
http://www.ncbi.nlm.nih.gov/pubmed/36632109
http://dx.doi.org/10.5430/wjel.v12n4p25
http://dx.doi.org/10.5430/wjel.v12n4p25
http://dx.doi.org/10.3991/ijet.v17i04.28179
http://dx.doi.org/10.1016/j.sbspro.2013.01.252
https://www.readkong.com/page/analyzing-on-english-indonesian-culture-specific-concept-7659416
http://dx.doi.org/10.1016/j.lpm.2011.02.024
http://www.ncbi.nlm.nih.gov/pubmed/21514783
https://ojs.cumbria.ac.uk/index.php/prhe/article/view/511
https://ojs.cumbria.ac.uk/index.php/prhe/article/view/511
http://dx.doi.org/10.1080/09588221.2018.1527361
https://2001-2009.state.gov/p/sca/rls/pr/18763.htm
http://eric.ed.gov/?q=source%3A%22Practitioner+Research+in+Higher+Education%22&id=EJ1212983
http://eric.ed.gov/?q=source%3A%22Practitioner+Research+in+Higher+Education%22&id=EJ1212983
http://hdl.handle.net/10125/73460
http://dx.doi.org/10.2989/16073614.2012.750824
http://dx.doi.org/10.2989/16073614.2012.750824
http://dx.doi.org/10.1080/03055698.2017.1373635
https://data.worldbank.org/indicator/IT.NET.USER.ZS?end=2020&locations=AF&start=1990
https://data.worldbank.org/indicator/IT.NET.USER.ZS?end=2020&locations=AF&start=1990


International Journal of Web-Based Learning and Teaching Technologies
Volume 18 • Issue 1

14

Sayeed Naqibullah Orfan is a senior lecturer at Takhar University, Taliqan, Takhar, Afghanistan. He teaches 
linguistics, translation, and teaching methods, and he carries out research on and off campus. He obtained his 
Master’s degree in Applied Linguistics from Montclair State University, Montclair, NJ, USA. He also holds a TESOL 
certificate from Montclair State University. He was co-president of GLAMS (Graduate Linguistics Association of 
Montclair State) in Montclair State University from 2014 to 2016. He is a Fulbright scholar. He won one of the 
grants of Alumni Engagement Innovation Fund of the US Department of State in 2017 whose main goal was to 
boost enrollment of Afghan women at universities. He is an activist and advocate of gender equality in Afghanistan. 
His areas of research are language attitudes, language and gender, learning in higher education, outcome-based 
education, and student centered learning.

Williams, L. (2006). Web‐based machine translation as a tool for promoting electronic literacy and language 
awareness. Foreign Language Annals, 39(4), 565–578. doi:10.1111/j.1944-9720.2006.tb02276.x

Winiharti, M., Syihabuddin, S., & Sudana, D. (2021). On GT: Students’ and Lecturers’ Perception of the English 
Translation of Indonesian Scholarly Articles. Lingua Cultura, 15(2), 207–214. doi:10.21512/lc.v15i2.7335

Xu, J. (2021). GT for writing in a Japanese class: What students do and think. Journal of the National Council 
of Less Commonly Taught Languages, 30, 136–182. https://ncolctl.org/journals/recent-journals/

Yanti, M., & Meka, L. M. C. (2019, December). The students’ perception in using GT as a media in translation 
class. In Proceedings of International Conference on English Language Teaching (INACELT), 3(1), 128-146. 
https://e-proceedings.iain-palangkaraya.ac.id/index.php/INACELT/article/view/89

Yeung, M., & Lu, V. (2018). English-Medium Instruction in Self-Financing Tertiary Institutions in Hong Kong—
Views and Practices from the Students. English Language Teaching, 11(8), 28–39. doi:10.5539/elt.v11n8p28

http://dx.doi.org/10.1111/j.1944-9720.2006.tb02276.x
http://dx.doi.org/10.21512/lc.v15i2.7335
https://ncolctl.org/journals/recent-journals/
https://e-proceedings.iain-palangkaraya.ac.id/index.php/INACELT/article/view/89
http://dx.doi.org/10.5539/elt.v11n8p28

