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Book Review

Computer assisted language learning (CALL) can be defined as “the search for and study of
applicationsofthecomputerinlanguageteachingandlearning”(Levy,1997,p.1).Indecadespast,
CALLhasbeenwidelyresearchedinthelearningofthefirstlanguage(Yang&Xie,2013;Íñigo,
2018;Meskill&Anthony,2008)andofanadditionallanguage,eitherthesecond(Choi,Kwon,Kim,
&Lee,2016;Groot,2000)orforeign(Alian,Khodabandeh,&Soleimani,2018;Chang,Lee,Su,&
Wang,2017;Khodaparast&Ghafournia,2015).Theresearchsuggestsamultitudeofbenefitsthat
CALLbringstolanguagelearners.AccordingtoChun(2011),theCALLresearchbenefitsfallinto
twomajordirections:a)theeffectiveselectionanduseofparticularCALLtoolsandb)theattemptof
developingcertainaspectsoflanguageandculturalcompetencewiththeuseofCALLtools.Inshort,
theimpactofCALLonbothlanguagelearningprocessesandoutcomeshavereceivedmuchattention.

Asglobalizationproceeds,anincreasingnumberofpeoplehavebeeninvolvedinlearningand
usingtwoormorelanguagessimultaneously.Thisistermedasmultilingualism,referringtotheco-
existenceoftwoormorelanguagesinasociety(Lyons,1981;Wei,2013);thus,multilingualsare
believedtousemorethanonelanguageregularlyindailylivesoverspaceandtime(Franceschini,
2011).Studiesonmultilingualismandmultilingualsarenumerousandpertaintoawiderangeof
topicssuchasa“cross-linguisticinfluence,”(Jarvis&Pavkebjo,2008)onmultilinguals’learning
andusinglanguages(Cenoz&Gorter,2011)andonmultilinguals’constructionofmultilingualand
multicultural identities (Kramsch&Whiteside,2007).Yet, researchexploring theapplicationof
CALLonmultilinguallearnersand/orinmultilingualcontextsisstilllimited.

In response to the wide literature gap, Multilingual Computer Assisted Language Learning
proposesanovelconcept,multilingualCALL(MCALL),definedas“thestudyandpracticeoflanguage
learningwithdigitalmediainnon-monolingualcontextsorsettingsorusingnon-monolingualmedia”
(Buendgens-Kosten&Elsner,2018,p.xiv).Theaimof thevolumeis toshowcase theMCALL
approachfromtheperspectiveoftechnologicaldiversity,languagediversity,andlearnerdiversity.The
volumestartswithanintroductionfromtheeditors,JudithBuendgens-KostenandDanielaElsner,in
whichtheneedsofabetterunderstandingofMCALLisunderlinedduetoagrowingpopulationof
multilingualsworldwideandthelackofliteratureontheintersticesbetweenmultilingualandCALL.
Theeditorsthenoutlinethestructureofthebookinthefollowingfiveparts:

Part1.MultiliteraciesandMCALL
This part opens the book by discussing the conceptual framework of multiliteracies and

pluriliterciesalongwithillustratingthepotentialapplicationoftheseapproachestoactualclassroom
practice.

Chapter1introducestheconceptofmultilingualism.Theauthor,WolfgangHallet,extendsthe
conceptfromlinguisticsignstosymboliclanguageandsemioticmodesthatengagespecificways
inmakingmeaning.Torespondtotheculturalandlinguisticdiversityintheincreasingglobalized
societies, alongwith aburgeoningvarietyof text formswith the emergenceofnewmultimedia
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technologies,theauthorproposesusingmultiliteraciespedagogyandthesemioticandgenreapproach
inthelanguageclassroom,toequiplanguagelearnerswiththesymbolicresourcestofacilitatemeaning
makinginvariousmodesofcommunication.

Chapter 2 further discusses the current developments of literacies from multiliteracies to
pluriliteracies, from general to disciplinary literacies in the 21st century plurilingual education,
involvingcriticalthinking,knowledgecreation,application,communication,andsocialparticipation
within and across individual subjects of schooling. Against this background, there is a need to
developlearners’deeperlearning(theprocessoftransferringandapplyingknowledgegeneratedin
onesituationtoanewsituation).Drawinguponapluriliteraciesapproachforteachingandlearning
(PTL),theauthorsthensuggestusingdifferentgenresandgenremovestodeveloplearners’ability
toexpressorverbalizesubject-specificconceptsorconceptualknowledge,consideremotionaland
cognitiveengagement,andintegratetheuseofdigitalmediaandeducational technologiesinthe
classroom,forthepurposeofachievingdeeperlearningacrosssubjects,cultures,andlanguagesina
widevarietyofmodes.Lastly,theauthorspresentanewparadigm,anecologicallearningenvironment
forplurilingualeducationandpractice.

Part2.MultilingualTexts
Thispartfocusesontheapplicationofmultipledigitaltoolsintheplurilingualclassroomsin

ordertofosterlanguagelearners’languageandcommunicativecompetences.
Chapter3describesanactionresearchprojectinaprimaryEFLclassroominanextensivereading

context.Thisresearchillustrateshowstoryapps,asacombinationofdifferentmodes,canfacilitate
theindividualreadingprocess,reinforcetheunderstandingofastory,andenhancethedevelopmentof
readingstrategies.Resultsindicatelearners’choiceoflanguagecanbeinfluencedbyindividualfactors
(e.g.,motivation,interest,aptitude),theaddresses(i.e.,theirpartners),theinteractivefeaturesofthe
storyapps,andthedesignoftheactivities.Resultsalsoidentifythefunctionsoftwolanguagesinthe
readingprocess:learnersusetheschoollanguage(German)formanagingandcommunicatingpurposes
andthetargetlanguage(English)forreadingcomprehensionandparticipationintheactivities.

Chapter4outlinessmallprojectsandonelargerresearchstudyontheuseofthemultilingual
digitalpicturebook“MuViT”forforeignlanguageclassroomsinmultilinguallearningenvironments.
ByinvestigatingthecontributionsoftheL1/L2tothecommunicativecompetenceandtherelationship
betweentheuseofmultilingualresourcesandthedevelopmentofcommunicativecompetence,the
authorsreportmonolingualandmultilinguallearnersdonotmakeuseofdifferentlanguagesona
receptivelevelbuthaveindividualwaysofusingthem.Learners’languageswitchingonareceptive
leveliseithermoreaboutamatterofdelightoridentitycomfort,orasacomprehensionaid.Asa
conclusion,theauthorsrecommendtheapplicationofmultilingualdigitalbooks,includingreceptive
andproductivelanguageuse,formono-andplutilingual-learners.

Chapter5isaninterestingandsolidexploratorystudyontheuseoftabletsinprimaryforeign
languageclassrooms.Theauthorfirstintroducestheconceptsofdiscoursecompetence(thenegotiation
ofmeaningand the languageskills)and transcurricular teaching (anapproachofusing teaching
contenttooperationalizelanguagecompetences)toprovideprinciplesformultilingualtasksthatallow
pupilstousealloftheirlanguagecompetencesinthecommunicativeforeignlanguageclassrooms.
Thentheauthordiscusseswhetherandhowdigitalmedia,especiallytablets,canbeusedtoinitiate
multilingualtalkintranscurriculartasks.Resultsshowthatlearnersaremotivatedtousetabletsto
produce,record,edit,andsavemultilingualtalk.Assuch,tabletscanbeausefultooltofosterlanguage
competencesinmultilingualeducationalsettings.

Chapter6reportsonacasestudy,lookingintotheterritoriesofthemultilingualhabitusthatcould
effectivelybeleveragedbyMCALLapplication,inthecontextofsecondary-schoolclassrooms.The
studyclearlyindicatesthatmultilingualstudents,providedtheexposuretotheirnativelanguagetexts,
increasethequantityandqualityofclassroomdiscourseandwrittenproductionintargetlanguage.
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Thus, the author assumes that by improving multilingual students’ capability to use productive
languageintheirnativelanguagecandevelopreceptivetargetlanguage.

Chapter7,writtenbythetwoeditors,demonstratestheapplicationofanewlyinventeddigital
seriousgame(i.e.,MElang-E)inmultilingualclassrooms.SponsoredbytheEuropeanCommission,
MElang-EprovidesEuropean teenage language learnerswithplentyofopportunities todevelop
linguistic skills and plurilingual communicative skills in a virtual setting, along with creating a
language-friendlyenvironmenttomotivateinterestsandenjoyment.Thegameshowcasesmultiple
language use as it occurs in the real, multilingual world, and thus caters to the development of
languageawareness.

Part3.IntercomprehensionandCALL
Thispartintroducesanewterm,intercomprehension,inMCALL,focusingonhowspeakers

ofdifferentlanguagesfromthesamelinguisticfamilyusestrategiestounderstand,negotiate,and
constructmeaningthroughonlinetoolsinthemultilinguallanguageenvironments.

Chapter 8 addresses the promotion of minority language (Sorbian) in the foreign language
(Russian)classroombydigitaldevices.Theauthorproposesatask-basedproject,withthreebasic
phases: a) analysis of language patterns (i.e., to decode and identify words and sentences), b)
documentationofthelinguisticlandscape(i.e.,todocumentthecorrectknowledgeandsharetheir
knowledge),andc)creationofnewmaterial(i.e.,topresenttheirnewlyinventedSorbian-Russian
gamesandstreetsigns).Inthisproposedtaskscenario,learnershavetousetheirlanguageawareness
skills,gainedforeignlanguageskills,andintercomprehensivestrategies,topracticetheirlinguistic
skills,crosslingusiticcomparisons,anddigitalcollaboration.Inthiscontext,theauthorconcludes
theintercomphrehensivetasks,withtheincorporationofdigitaltechnology,canenhancelearners’
languagelearningexperiencesandpromotetheminoritylanguage.

Chapter 9 introduces another European project, the Galanet project, focusing on the use of
intercomphrehensionstrategies.Theauthordefinesintercomprehensionasamodeofcommunication
wherespeakersusetheirownnativelanguagestounderstandthelanguagesoftheircounterparts,
withoutthehelpofacommonlanguage.Thus,toaccessandco-constructmeaning,speakersneedto
firstunderstandandcapturethemeaning,andthenproduceaccessibleoutput.Inthisproject,students
arerequestedtousetheirownRomancelanguagetocommunicateandcollaborateonintercultural
andmultilingualonline taskswithspeakersofother languages.Resultsarediscussedfromthree
perspectives:identity,humor,andlinguisticpolicing,andcontributedtotwotheoreticalconsequences
forstudiesonintercomprehension,asdiscussedinthechapter.

Part4.MultilingualOnlineExchangeandTelecollaboration
Thispartincludestwostudiesonthelanguagelearningthroughmultilingualonlineexchange

andtelecollaboration,onesituatedinaformallanguagelearningenvironment,school;anotherinan
informalenvironment,Facebook.

Chapter 10 showcases a school-based telecollaborative project, using videoconferencing, to
exploitthetechnicalaffordancesandonlinecommunicationbetweendistantclassesofyounglearners
usingEnglishasalinguafranca.ParticipantsareprimaryschoollearnersofthelanguagesofFrench
andGerman,usingliveaudio/videoandscreensharingtocommunicateandinteractwithlearning
materialsduring live telecollaborative sessions.Theproject involves threeactivities: creatingan
identitycard,roleplayingshoppinginasupermarket,andpreparingabreakfast.Findingsindicatethat
theseactivitiescana)enhancelearners’motivationandself-confidenceinusingthetargetlanguage,
English;b)promoteleaners’reflectionontheirownlinguisticrepertoiresandtheroleofEnglish
asalingualfranca;andc)promptleanerstocompareandcontrastdifferentlanguageandculture
traditions.Thus,theauthorconcludethatthelivevideoconferencingcansupportthedevelopment
ofpupils’crosslinguisticandcross-culturalawarenessandpotentially,plurilingualcompetences.

Chapter11istheonlychapteraddressinganinformallearningenvironment,Facebook.What
makesthestudyspecialisthattheauthorhighlightsthedigitalpracticeofadvancedplurilingual
languagelearnersandtheirautonomoususeofFacebookintheirL2.Resultsshowthatself-reported
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L2useincreaseswiththelevelofperceivedL2FacebookusefulnessandL2engagementishighly
dependeduponothersandthesocialcontextof their interactions.Assumingthat themajorityof
studentsareeitherunawareofthepotentialofFacebookforL2practiceorunwillingtouseit,the
authorrecommendstheyshouldtakesuchreluctanceintoaccountwhenlanguageeducatorsplanto
integratesocialmediaintheirclasses.

Part5.MCALLandProfessionalDevelopmentofTeachers
Thispartfocusesoneducators’roleinestablishingmultilingualenvironments.Themodification

ofteachingpracticemayultimatelyleadtolearningenhancement.
Chapter12concernsteacherpracticesinusingcommunicativetranslanguagingapproachesin

digitallanguageandliteracyteachinginprimaryclassrooms.TheauthorfirstintroducestheVa’atele
framework,amodelwithsixdimensionsofeffectivelanguageandliteracyteachingpracticesfor
Pasifikaleanersinprimaryschools,andtheninvestigatesteacherpracticestoillustrateoneofthe
dimensions: Instructional strategies, including Pasifika languages as resources for learning. The
teachersuse translingualpedagogies tocombine theuseof thebilingual textswithdigital tools,
includingwhiteboardsandstudentiPads,topromoteEnglishlanguageandliteracylearning.Two
casestudiesillustratethatteacherscanworkinlinguisticallyandculturallyresponsivewaystoenhance
Pasifikalearners’Englishlanguagelearningwithinthedigitalbilinguallearningspace.

Chapter 13 investigates the use of video analysis for the multilingual-sensitive professional
developmentofpre-serviceESL/EFLteachersatuniversities.Theauthorexamineshowtwoteaching
videotypes:theirownandpeervideos,inthecomputer-assistedlearningenvironmentsareusedand
evaluatedtodeveloppre-serviceteachers’abilitytonotice,analyze,andactuponrelevantclassroom
eventsinsimulatedmultilingualclassrooms.Resultsindicatethatbothvideotypesareusefullearning
resourcesinmultilingualteachingandlearningprocessesandcanevokedifferingemotionsamong
students.

ThisvolumeendswithConcludingRemarksfromGabrielaMeier“LearninginMultilingually
andDigitallyMediatedSpaces:TheMCALLApproach,”inwhichshepointsouttheopportunitiesand
challengesintheapplicationofMCALLapproachinschooleducation,andprovidesitsimplications
fortheory,practice,andresearch,alongwithitslimitations.

Overall,thisvolumeachievesitsgoaloffillingtheliteraturegap—littleresearchontheinterstices
betweenmultilingualandCALL—byselectingandshowingcasesthatexaminehowMCALLisused
amongmultilingualsand/orwithinmultilingualcontexts.Thecasesinthevolumelargelyshowthe
applicationofparticularMCALLtools(e.g.games)tothemultilingualcontextforthedevelopment
oflearners’languageabilities.Onemajorweakness,however,wefindinthisvolumeisthatthere
isamismatchbetweentheauthors’claimofbuildingmultilinguals’identityintheuseofMCALL
andtherealinvestigations.Intheintroductionchapter,theeditorspointoutan“amplifier”function
thattechnologyservesforcreatingmultilingualidentitysuchasenhancing“theprocessofidentity
investment and affirmation” (Cummins, 2008,p. 71).Unfortunately, the critical investigationof
themultilinguals’identityconstructionisnotfullydiscussedinthevolume.Yet,duetothepositive
relationshipbetweenlanguagelearners’identityandtheirlanguagelearning(seeforexamplePierce,
1995),weconsiderwhetherandhowMCALLmaycontributetotheestablishmentofmultilinguals’
identity are worth being investigated. Overall, this volume takes strides forward to uncover an
overlappingwhileunderstudiedareainbothmultilingualismandCALL.
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