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Book Review

Giventhegrowinginterestinglobalization,avastmajorityoftheeffortsindevelopingandreframing
teachereducationworldwidehavemoreorlessresembledanunderstandingofinternationalizationin
differentwaysinanefforttopromotestudentteachers’interculturalcompetences(e.g.Zhao,2010;
Apple,2011;Paine,2017).Thebook,Advancing Teacher Education and Curriculum Development 
through Study Abroad Programsisamongstoneofthesignificantcontributionstotheliteratureon
internationalizing teachereducationandcurriculumdevelopment.Thekey issuesurrounding the
bookisthatwhetherglobalizationasacatchphraseofteachereducationandcurriculumdevelopment
hasgonefarenoughintotherealitiesofthe“flatworld”wherewelive,work,learnandentertain.

Centraltothethemeofthebookisarichnessofstudy-abroadinitiativesfullyimplementedin
differentregionsandterritories,aimingatpreparinggloballycompetentteachersandworkforces
forthefuture.ThefirstfivechaptersgroupedintoSection1formedthefoundationofthebookby
providingasynthesisofstudy-abroadcurriculummodelsfromAmeri-centricperspectives.Chapter
1beginswiththedevelopmentofashort-termfaculty-ledstudyabroadprograminItaly,delineating
aproceduralguidelinefromsettingtimeline,keyissuestostrategicrecruitmentsofparticipantsfor
directing,planninganddevelopingtheintendedprogram.Seekingtodeepenourunderstandingof
theshort-termimplementationeffort,thischapteralsodescribespreparatoryworkspriortodeparture
andsupportingmechanismwithregardtoliving,working,fieldtripsandtravellingastheparticipants
werelocatedabroad.Theheateddiscourseoninternationalexperienceforstudentteachers,especially
throughstudyabroadprograms,isfurtherreinforcedinChapter2,whichmappedawiderangeof
curriculummodels,includingfullyintegratedwithdegreeseekingstudents,unintegratedwithhost
universitybyprovidingcoursesbasedonhomecurriculumexpectations,combiningintegratedand
unintegratedfeaturesintoahybridmodel, independentstudyabroadmodel, thematicfield-based
modeldesignedfordistinctdisciplines,experientialandservice-learning,andablendedmodelusing
socialmedia/virtualcommunicationtoolsandonsiteculturalexchangebetweenstudentsfromIndia
andtheUS.Personalandacademicgrainsandpracticalconsiderationstobeattentivetothroughout
curricularedesigningprocesswerealsodiscussedinthechapter.
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Entailingpreviousdiscussionsonbenchmarking,planningandimplementinganexperimental
learningglobaleducationinitiativeforpre-serviceteachers,Chapter3providesathoroughexamination
ofbenefitsandimpactofasummerstudyabroadprogramonAmericanteachercandidatesbylocating
theminNewZealand.Ofspecificinterestincontextuallyspecificarrangements,avarietyofhighly
flexibleandcustomizedshort-termfaculty-ledcourseoptionsareintroducedinChapter4,intended
toaddressundesirableissues,controversiesandproblemsthatoftenoccurredandcausedstudent
teachers’ low accessibility to intercultural and reflective learning experience overseas. Situating
theimportanceofstudyabroadforpreparingculturallycompetentteachers,Chapter5beginswith
definitionsofkeytermsinrelationtointerculturallearning,followedbyexploringawiderangeof
exemplifiedstudyabroadinitiativesforenhancinginterculturaldevelopmentofpre-serviceteachers.

RetainingSection1’sdiscussionsofvariousstudyabroadmodelsexplicitlyplannedforAmerican
pre-serviceteachers,Section2ofthebook,comprisingofthreechapters,documentedasynthesis
ofqualitativeevidenceinsupportofbenefitsandadvantagesofinternationallearningandteaching
experience.Chapter6proposes that reflections in the formofvirtuallyvisibleblogposts could
providemutuallearningopportunitiesacrosscultures.Threethematicissuesemergedalongsidethe
quantitativeanalysis:livingwiththeirItalianfamily,learningItalian,andteachingEnglishtoItalian
students,whichareconsideredbeneficialtoparticipants’personal/professionalgrowthinteaching
andinterculturalcommunication.Chapter7attemptstocombinetheSustainableServiceFramework,
theessentialthemesandprioritiesoftheHeads,HandsandHearts(HHH)modelandtheSolidarity
Frameworkintoanoptimizedone.Empiricalresponsesfromtheparticipantslendsupport tothe
expectedimpactsofthehybridmodelonbuildingnewvisionsandenhancingteachingforfuture
educators.Chapter8undertakesaqualitativeinquiryintothreeliteracyprofessors’fieldnotes,informal
conversations,photographs,anddescriptive journals regarding theirprofessionaldevelopment in
GuatemalaCity.Usingaretrospective,reflective,descriptiveresearchdesign,educational,social
andculturalexperiencesreportedinthechapterbearimplicationsforfurtherendeavorstoengage
collegestudentsinstudyabroadopportunities.

ThethreechaptersgroupedintoSection3focusonteachers’andpre-serviceteachers’language
developmentthroughstudyabroadexperiences.Chapter9highlightsculturalandlinguisticexperiences
gainedinPuertoRicothroughafaculty-ledstudyabroadprogram.BroadeningtotheTurkishcontext,
Chapter10pilotsan innovativepre-studyabroadpreparationcurriculumforprospectiveTurkish
teachersofEnglish.Ineffortstoperformneedsanalysispriortoplanningstudyabroadoptions,the
curriculumcontainstencoursemodules,rangingfrompreparingknowledgeandawarenessaboutthe
studyabroadprograms,money,housing,travellingandhealth/safetyissues,education,cultureand
communicationsinhostcountries,toemotionalaspectsofadjustmentandoverallcourseevolution.
Chapter11comparativelyexaminesfivelanguageteachingstrategiesstudyabroadinstructoradopted
toteacheducatorsworkingwithsecondlanguagelearnersinfourdifferentlocations.Establishing
rapport,usingvisuals,askingquestionswhilereadingaloud,usingtechnologyandteachingidiomsare
considerednon-threateningstrategiestoengageESLstudentsinlearning.Rubrics,suchasInternational
LiteracyAssociation(ILA)comparisonpaperrubric,arepresentedalongsidetheteachingprocess
toevaluatedesiredlearningoutcomes.

Section4,brokendownintothreechapters,isdevotedtomultipleadvantagesandchallenges
withrespecttotheprovisionofinternationaleducationexperiencesinhighereducationcontexts.
Chapter12,asthetitleimplies,reportsbenefitsofintegratingstudyabroadcomponentsintoagraduate
programforlocatingadultlearningeducatorsinCuba,whereparticipantsobtainvaluableknowledge
gainsinglobalexperienceandprofessionalgrowththroughtransformativeandexperientiallearning.
ExtendingtotheculturalcontextofChina,Chapter13depictsseveninternationalsummerprograms
offeredbyleadinguniversitiesinanefforttoenrichinternationalstudents’interculturalcompetences.
Drawing on analyses of program documentations and interviews with international participants,
thechapterrevealslearningoutcomes,keythemesandtrendsaspracticalimplicationsforprogram
developmentsinChinaandelsewhere.Shiftingtothefieldofbusinessmajoruniversitystudents,
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Chapter14investigatestwolevelsofpreparednessandconnectionsforparticipantspriortothetrip,
allowingthemtoconnectformalandinformallearningopportunitiestotheirfuturepursuits,aswell
astheirintellectual,social,andemotionalengagementinculturesotherthantheirown.

Section5,containingthreechapters,wrapsupthebookbylinkingauthenticlearningtopragmatic
outcomescorrespondingtopre-min-postreflectionsoncross-culturalteachingandlearningprocess
entailedfromteachercandidates’clinicalexperiencesabroad(Chapter15),andarigorousexploration
toshortcomingsandchallenges inrelation toneoliberal ideologyandprevalenceofethnocentric
worldviewsoncross-culturalunderstandingsperceivedfrompre-serviceteacherparticipantsinthe
HondurasStudyAbroadprogram,leadingtoacallforcriticalreflectionsontheformationofreal
transformativelearningandrenewalglobalvisionsasworldcitizens(Chapter16).Thefinalchapter
ofthebooksumsupthecomplexandchallengingphenomenaofstudyabroadthroughthelensof
reverseculturalshockexperiencedbystudentteacherswhohavespentsometimeabroad.Asurvey
wasadministeredtoreturnedparticipantsforthepurposeofadvocating,suggestingandpromoting
reentryeducationandpersonaladjustmentstrategiesforthemtocopewithproblemsandchallenges
encounteredafterreturninghome.

Thebookisvaluablefor its thoughtfulandinformedinsightsonagooddealofadvantages,
challengesandimplicationsforplanningstudyabroadcurriculuminitiatives.Ifthereisanycriticism
aboutthebook,itwouldbethelackofquantitativeinquiriesintoparticipants’levelsofpreparedness
and attainment of intercultural competences. For generalizing research findings, a variety of
standardizedandvalidassessmenttoolsformeasuringpreparednessandinterculturalcompetences
canbeusedtoempiricallysupportorcritiquesucheducationalpracticesoverseas(Ponterottoetal.,
1994;Duperron&Overstreet,2004).Furthermore,inordertobuildsupportandcreditabilityfor
agivenstudyabroad initiatives,moresophisticmixed researchdesigns forevaluating long-term
impactsonabiggerpopulationgrouparedesiredtoelaboratethebook’smainthemeatboththe
microandmacrolevels.
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