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Oneofthegreatparadoxesindesigneducationisthatundergraduatestudentsareencouragedtostudy
andmodelthebehaviorsandattitudesoffamousdesigners,butwithoutbeingawarethatsuchesteemed
individualsrarelyworkinisolation.Thevastmajorityofdesignersworkinteams,aspartofboththe
conceptualizationandproductionprocesses.Even‘design-auteurs’or‘artist-designers’muststillinteract
with,respectively,clients,consultantsandcontractors,orpatrons,curatorsandpublishers.Asaresult
ofthis,collaborationiswidelyconsideredanessentialpartofthedesignprocessandacriticalskillfor
developingacareerinthedesignindustries.However,whiledesignpractitionersandtheprofessional
bodiesthatrepresentthemacknowledgetheimportanceofgroupsandteams,therehasbeenageneral
reluctance(eitheranunwillingnessorinability)toemphasizetheimportanceorteamprocesses,orem-
bedthedevelopmentofteamskills,inundergraduatedesigncurricula.Therearemanyreasonsforthis
situationexisting,butwecannotunderestimatethegeneralattitude,implicitinmuchdesigneducation
andpromulgatedthroughthedesignmedia,thatcreativityisanindividualtrait.

Oneoftheoldestmythsaboutcreativityisthatitisfoundinthesubconsciouspartofeachperson’s
mind,anditisonlythroughengagementwithamuse–amysticalteacherorsourceofinspiration–that
aperson’screativepotentialisunleashed.Thisconceit,oftenknownasthe‘romantic’modelofcreativ-
ity,stressestheimportanceofonlyonerelationship,betweenteacherandstudent,andeventhen,the
studentisastrangelypassiveparticipantintheprocess.Parallelstothisideacanbefoundinthehistori-
calapprenticeshipandenculturationmodelsofdesigneducation.Intheformer,thestudentistreatedas
eitherapassivevessel,waitingtobefilledwithknowledge,orasatool,muchlikeapairofcompasses,
whichisanextensionofthemaster’shand.Throughtheapprenticeshipmodel,themastertransforms
thestudentbypassingonhisorherownindividualcreativityandskills.Theenculturationmodel,the
historicantecedentofstudio-basedteaching,hasasurprisinglysimilareducationaltransactionatitscore.
However,initsmorerecentandenlightenedincarnation,ittoostressesthatcreativityisinnatetoan
individual,andeducationnurturesordrawsitout,allowingtheindividualtoreachtheirtruepotential.
Ifsuchinnatepotentialisnotpresent,thenarangeoflearntstrategiescanbesubstituted.

Therearecertainlyalternativestothesethreemodels,includingthosewhichstressthatcreativitycanbe
learntifanappropriatecontextisavailable.Nevertheless,inthethreeclassicmodelsofdesignpedagogy
andcognition,therelationshipsthatexistareeitherbetweentheteacherandstudent,orthestudentand
thedesign.Neitheroftheseacknowledgethecriticalimportanceoftheteam,indevelopingandapply-
ingcreativeskills.Indeed,astartlinglacunaeisuncoveredifweseektoexplainwhysomuchhasbeen
writtenaboutteamwork,teambuildingandteamoperationsinsomefields(especiallymanagementand
business),anddesignprocessesandcreativityinothers,butthereislittleornooverlapbetweenthetwo.
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ItisinthiscontextthatRichardTucker’sbook,Collaboration and Student Engagement in Design 
Education,issosignificant.Itoffersalandmarkcontributiontodesignscholarshipandpedagogy,fo-
cussingtotheproblemofeducatingstudentsforanenvironmentwheregroups,teamsandcollaborative
modesofworkingarenotonlycommon,butessential.Tucker’sbookacknowledgesthechallengesthat
havebesetpreviousattemptstointroduceteam-basedcreativeprocessesinschoolsofdesign.Forex-
ample,therehaveoftenbeenpracticaldisincentivesforschoolstoencourage(orrequire)theirstudents
todesigninteamsincludingthefactthatdesignteachersareoftenintheirpositionsbyvirtueoftheir
capacitytodesign,ratherthantheirabilitytopreparepeopleforunderstandingandimprovinginter-
personalcommunicationandrelations.Conversely,whereteamworkassignmentsdoexistinschools,
theyaresometimesusedopportunistically,asanefficientmeansofassessingwork,ratherthanasan
importantlearningoccasion.Studentsthemselvescanstronglyresistteamprojectsandespeciallythose
wherethereissomelevelofcreativityorinnovationrequired.Theyoftenfalselyassumethattheircre-
ativepotentialwillbesomehowdiminishedthroughitscontactwithothers.Furthercomplicatingthe
adoptionofappropriateteam-opportunitiesindesignschools,thereareoftenbureaucraticimpediments
toteamprojects,includingtheneedtoprovidegradesthatdifferentiatebetweenlevelsofcontribution.

Acrossthe15chaptersinthisbook,theseissuesandothersarediscussedindetailandarangeof
practicalsolutionsareproposedanddemonstrated.Fundamentally,Tucker’sbookbringstogetheraseries
ofcasestudies,fromabroaddisciplinaryandgeographicbase,whichreaderscanusetoimprovethe
waytheypreparestudentsforacareerindesign.Whilesomeisolatedstudiesonthesetopicshavebeen
publishedinthepast,thisbook’sscopeandaspirationsetitapartfromallpreviousworkonthetopic.
Istronglyencouragereaderstoseewhatlessonstheycanadoptoradapt,andtherebyunderstandthat
thegapthatsooftenexistsbetweendesigneducationandteamwork,canbebridgedinmanyproductive
andexcitingways.

Michael J Ostwald 
The University of Newcastle, Australia

xvi


	Foreword

