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Withthevirtualizationofdata,communication,andservices,cloudcomputingisopeningupmanynewer
horizonsinthefieldofeducationbyofferingmoreefficienttechnologicalfeaturesandpedagogicalaf-
fordances.Havingemerginginteractivefeaturessuchascreating,saving,sharing,andsyncingdataand
communicationinthecloudfromanywhere,anydevice,anybody,andanytimebases,cloud-basedpeda-
gogieshavepotentialtooffernewteachingandlearningopportunities.Consequently,thereisagrowing
trendofexploringandusingcloudcomputinginK-12classroomsandinhighereducationsettings.Cloud
technologiessuchasGoogleDrive,Dropbox,iCloud,Web2.0,socialmedia,andothercloud-embedded
technologiesarerapidlypermeatingthedigitallyand/orcloud-basednetworkedclassroomsandlearning
communities.Cloud-basedpedagogiesarecapableofgeneratingnewpossibilitiesforimprovingand
transformingexistingpedagogicalpracticesandlearnerengagement.Theoretically,conceptually,and
pedagogically,weenvisionusingcloudcomputingand/orcloudtechnologiesaslearningtools,spaces,
orsystemsthatcanbeutilizedattheindividual,classroom,andinstitutionallevels.Ourprincipalcol-
lectiveresearchandscholarshipinterestinthisbookistoinvestigatewhatandhowcloudtechnologies
canbeusedforlearningengagementatdifferentlevelsanddiversecontexts.Butwealsoobservethat
thereisaseriouslackoftheory,research,methodology,andpracticeonhowcloudpedagogiescanbe
conceived,designed,andimplementedinthecontextofemergingdigitallynetworkedclassroomsand
learningcommunities.

Thereareseveralcriticalelementsthatremainunexploredwithintheemergingcloudpedagogies.
First,despitetherapidpermeationandwidespreaduseofcloudtechnologiesinclassrooms(andother
learningcontexts,e.g.,workplacesandnetworkedcommunities),thetheoretical,conceptual,andpracti-
calnotionof“cloud”stillremainscloudytomanyeducators,researchers,learners,administrators,and
policymakers.Second,cloudpedagogiesthriveincollaborationandcollectiveintelligenceharnessed
withinthelocalandglobal(glocal)learningcontexts.Thisrequirescross-cultural,multi-centric,trans-
national,andglobalengagementthatnotonlyromanticizethepresenceofthecrowd(studentpopulation
fromdifferentcontinentsoftheworld),butalsovalidatethepresenceandparticipationofthe“crowd”
representingthediverselocalandgloballearners.Finally,cloudpedagogiesplayimportantrolestoen-
hancelearners’technologicalknowledgeandskillsthatarehighlyrelevantforpreparingthemselvesas
globalcitizens,professionals,andentrepreneursinthedigitallynetworkedworlds.Thus,thisproposed
bookprojectwillbeatimelycalltoexplorethepotentialsofcloudpedagogiestoalignwiththetwenty-
firstcenturylearners’needsandexpectationsandtofostermeaningfullearningengagement.

Inthisbook,ourmajorobjectivearetocriticallyexploreandexaminethefeaturesandaffordancesof
cloudtechnologiesforpedagogicalpurposesfocusingontheimprovementandtransformationofexist-
ingpedagogicalpractices(e.g.,teaching,learning,training,andcollaborativeknowledgeengagement
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ingeneral);tocapturetheusesandimpactsofcloudcomputinginteaching,learning,curriculum,and
engenderingnewertypesofstudentengagementopportunities;tooffernewpedagogicalstrategiesfor
engagingstudentsand/ornetworkedcommunitylearnersincollaborativeknowledgebuildingprocesses
byharnessingcollectiveintelligenceinrelationtolocallyandgloballynetworkedlearningcommunities.
Additionally,ourprincipalobjectivesarealsotoinvestigateandtimelyaddresstheissuesandchallenges
ofintegratingcloudtechnologiesforsocioeconomically,culturally,andlinguisticallydiverselearners;
andtoofferconceptual,theoretical,andempiricalresearchinsightsintousingcloudtechnologiesin
thecontextofcurrentlyevolvingdigitallyequippedandnetworkedtwenty-firstcenturyclassroomsand
learningcommunities.

Ourintendedaudiences,inthisbook,includescholars,researchers,collegeinstructors,teachersand
teachereducators,professional/businesstrainers,communitymembers,activists,educationalsoftware
designers,andundergraduateandgraduatestudentsfrommultipledisciplinessuchaseducation,rhetoric
andcomposition,communication,andeducationallyorientedbusinesseducation.Morespecifically,this
bookwillbecrucialforthosewhoenvisionand/orpracticeofintegratingemergingtechnologies(e.g.,
cloudtechnologies,socialmedia,andWeb2.0)indesigningcurricula,developinglearningandtraining
models,anddeliveringteachingandlearningwithtechnologyingeneral.

Thisbookisorganizedintothreemajorsections.Section1highlightstheconcepts,theories,andprac-
ticesofcloudtechnologiesand/orcloud-andcrowd-basedpedagogy.Thissectionprimarilydealswith
conceptual,theoretical,and/orhistoricalaspectsofcloudtechnologiesandcloudandcrowdpedagogies
withinthe21stcenturynetworkedpedagogicallandscapes.ThechaptersinSection1discusswhatcloud
computingisinrelationtoconceptual,theoretical,andpedagogicalcontexts,includingintroductions
tothecloud,itshistory,foundationalknowledgeaboutcloudtechnologiesandpedagogies,emerging
features,andpotentialsofthecloud.Thissectionfurtherstressesonwhattypesofcloudliteraciesare
importantincloudpedagogicalcontextsinabroaderhorizon(pedagogyinsideandoutsidetheclassroom
practices),whytheyareimportant,andhowweharnessthemand/orthecloudaffordancesforpedagogical
purposes.Inthissection,wealsocoverepistemological,ontological,andaxiologicalconceptualization
ofcloudpedagogiessuchascriticalanalysiswithinsocio-economic,cultural,political,andpsychological
terrainsonhowinstructorsadoptand/orrejecttheideaofintegratingcloudtechnologiesintopedagogies.

Similarly,Section2stresses thedynamicsanddimensionsofcloud technologiesandcloud-and
crowdpedagogies.Thissectionmainlyexploresandexaminesthedynamicsanddimensionsofcloud
pedagogiesincludingtechnological,pedagogical,andsocio-culturalandlinguisticaspects.Thechapters
ofthissectionmainlycovertechnologicaldynamicsanddimensionsofcloudtechnologiesandcloud
pedagogiessuchaswhatcloudcomputing/technologyis;howemergingfeaturesofcloudcomputing
canbeutilizedforcreating,saving,sharing,andsyncingdataandcommunicationinthecloudfrom
anywhere,anydevice,anybody,andanytimebases.Thechapters,inthissection,interpretpedagogi-
cal implications forderivingnewcloudandcrowd-based teachingand learningopportunitiesbased
onthesecloudfeatures.Thissectionalsodealswithpedagogicaldynamicsanddimensionsofcloud
pedagogysuchaswhatnewtypesofpedagogiescanbedesigned,developed,anddeliveredbyusing
cloudtechnologies.Inshort,themainpurposeofthissectionistocriticallydiscusswhatcloudtools
andfeaturesare;howcloudaffordancesexistandalsocouldfacilitateteaching,learning,curriculum,
learningengagement,andlearningassessmentandevaluation,etc.Whatcross-sectionalpotentialscan
bere-imaginedbetweencloudtechnologiesandpedagogiesfordevisingnewand/orimprovedtypes
of teachingstrategies,methods,models,studentengagement techniques,anddigital learningspaces
amongothers.Thechaptersalsoaddresssocioculturaldynamicsanddimensionsofcloudtechnology
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andpedagogysuchashowcloudpedagogiesintersectwithsocio-economic,multilingual,translingual,
transnational,andmulticulturalissues/contexts,andhowcloudpedagogiesaddresssocioculturallyand
linguisticallydiverselearnersandcollaboratorsinclassroomsandlearningcommunities.

Section3focusesonresearchandpracticeofcloudtechnologiesandpedagogies.Wedesignedand
includedresearch-basedreportsandcasesofusingcloudtechnologiesinclassroomsandlearningcom-
munities.Section3mainlyfocusesonhowspecifictypesofcloudtools,features,andaffordancesare
usedforsuchascreatingandsharing;buildinglearningrepositoryandinteractivity;facilitatinglearn-
ingprocesses(e.g.,writing,peerreview/critique,groupproject,etc.)andactivities;creatingremixes,
mash-ups,anddigitalcross-breeding.Italsoposesquestionssuchas:whatnewtypesofcloudlearning
analyticsareemergingthatcanbeusedtoassessandevaluatestudentengagement,learninggoals,out-
comes,assessments,andevaluations?

SECTION 1

MarohangLimbu,inhischapter“Cloudandcrowdnetworkedpedagogy:Integratingcloudtechnolo-
giesinnetworkedclassroomsandlocalandgloballearningcommunities,”arguesthatourknowledgeis
constantlyshiftingfromanalogliteraciestodigitalliteracies,industrialliteraciestoinformationsocieties,
paperliteraciestoscreenliteracies,andmono-modalliteraciestomultimodalliteraciesforwhichdigital
technologyand/ordigitalculturehasbecomeadynamicandevolvingforce.Limbucontendsthatwe
areinvariablyencounteringdigitaltechnologies’shiftsandareexplicitlyorimplicitlyembracingsuch
knowledgeshiftnearlyeverywhereintheworldwithoutanyexception,includingareassuchasbusiness,
science,education,andengineering.Thisknowledgeshiftdemonstratesthatdigitalliteracyhasbecome
aninescapablecomponentinourdailylifeinthecontextofthe21stcentury’sdigitallynetworkedcom-
munities.Inhischapter,Limbudiscussestheaffordancesofcloudtechnologiesandcloudandcrowd
pedagogiessuchaswhat isdigital teaching, learning,andwritingin thecrowdcontext,howdigital
pedagogycurrentlybecameaninescapableelement,andwhyinstructorsfromanyglobalcommunities
(should)welcomethisepistemicshiftinthelearningandwritingprocesses.Limbu’schapterstresses
onhowinstructorscanengagestudentsinthecloudenvironment,howstudentscanshareacomplex
setoflinguisticandculturalnarratives,andhowstudentscancollaborateandcooperatetocreatetheir
realitiesinthecontextofthe21stcentury’snetworkedclassrooms.

Limbu’s chapter succinctly aims to discuss cloud technologies, cloud-based networked spaces,
andcloudlearningspacesandtocriticallyexploreandexaminethefeaturesandaffordancesofcloud
technologies for pedagogical purposes focusingon the improvement and transformationof existing
pedagogicalpractices(e.g., teaching, learning, training,andcollaborativeknowledgeengagement in
general).Limbu’schaptercapturestheusesandimpactsofcloudcomputinginteaching,learning,and
engenderingnew typesof studentengagementopportunities; it alsodemonstrateshownewercloud
andcrowdbasedpedagogicalstrategiesfunctionwithinnetworkedcommunitymembersandbeyond
inrelationtocollaborativeknowledgebuildingprocesses,anditexhibitshowcloudandcrowdbased
pedagogyharnessescollectiveintelligencewithinnetworkedlearningcommunitiesandbeyond.Addi-
tionally,Limbudiscusseshowcloud-andcrowd-basedpedagogypromotescross-cultural,inter-cultural,
andinter-epistemiccommunication/knowledgefromthelocaltogloballevel.Inbrief,Limbustresses
epistemological,ontological,andaxiologicalconceptualizationofcloudpedagogiesincludingcritical
analysiswithinsocio-economic,cultural,political,andpsychologicalterrains.
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DilliEdingo’s“Cloud-EnabledLearningEnvironment:OptimizingInclusiveLearningEnvironments
andCollaborativePedagogiesandBridgingtheDigitalDivide”focusesontheemergenceand/oradvent
ofcloudcomputingandhowithaschangedthewaysofthinking,communicating,performingprofessions,
andmaintainingsocio-culturalandcommunityrelations.Edingoarguesthatcapaciouscloudstorageand
itsrapidlygrowingfacilitiesandcapabilitiesinvirtualizinghumanactivitiesandtheentirephenomenal
entitiesandinsynchronizingthemwithnewdigitalcloudtechnologiessuchaslaptops,tablets,smart-
phonesormobilephones,andpersonalcomputers(PCs)havenotonlyincreasedhumancapabilities,but
alsoaddednewcreativedimensionstosociocultural,economic,political,epistemological,ontological,
andeducationalfields.Andthesecapacitiesareprofoundlychangingthewaysofproducing,sharing,and
acquiringknowledge,teaching,andlearningcontents.Edingo’schaptercriticallyexamineshowcloud
computingoptimizeslearningopportunitiesandtransformsteachingandlearningpedagogies,andalso
defineswhatacloud-enabledlearningenvironmentmeans.

Edingo’schapteralsocriticallyexploreshowcloud-enabledlearningenvironmentsandcloud-based
pedagogiescanaddressthegapsineducation(causedbythedigitaldivide),howcloud-assistednet-
worksoflocallearning-hubscancontributetothesuccessofgloballiteracycampaigns,andhowcloud
computingreaffirmsthesignificanceofdistancelearningormassiveopenonlinecourse(MOOC)and
cloud-assistedpracticesofteachingself.Finally,hestatesthattherapidshiftsinpedagogicalgrounds
fromnon-virtualparadigmsintothevirtualworldorthecloudclearlyindicatethatinthefutureteaching
andlearningactivitiesandpedagogiesbecomemorecloudocratic.

Inthechapter“TeachingandLearningintheCloud:‘Anywhere,Anytime.’Anybody,Too?”Anita
Augustarguesthatknowledgeisnolongerproducedexclusivelyinthetraditionalclass-basedlearn-
ingenvironmentbecausefortwenty-firstcenturylearners,digitallynetworkedclassroomsarethenew
socialspaceswhereinnovativelearningperspectivesarecultivated.Augustfurtherstresses that like
traditionalclass-basedlearningenvironments,digitallynetworkedclassroomsneedtobesensitivetothe
socialforcesofrace,gender,andclassthatwillinescapablyinvadedigitalcommunicationand/orglobal
cultures.Augustcontendsthateveninthecloud,differenceasaconceptisalwaysalreadyembedded
asacontributingelementunderwhichknowledgeisconstructed,disseminated,andmaintained.She
suggeststhataconsiderationof“difference”anditssignifyingeffectoncloudpedagogyisausefullens
toexplorethephrase“anywhereanytime”totheterm“anybody”inthedigitallynetworkedclassroom.
Finally,Augustproposesthatthemodel“anywhere,anytime,anybody”mustbecomepartofthebasic
structureofademocraticandcollaborativeknowledgebuildingcommunitytodemocratizeteachingand
learninginthecloud.

JasonTham,inhischapter“GenresintheMOOCologyofWriting:UnderstandingCloud-Based
LearningthroughaGenre-ActivityAnalysis”,contendsthatwithconstantemergenceofcloudservices
andplatformsforlearningataglobalscale,thefieldofeducationisinthemidstofexploringandadapt-
ing tonewpedagogical featuresaffordedby theseenvironments.Thamfurtherexplores thatamong
themostdebatedcloudandcrowdpedagogicalenvironmentisthedevelopmentofMOOCs--shortfor
massiveopenonlinecourses,whichposesquestionstothetraditionalbrick-and-mortarteachingmodel
andimplorenewwaysforinstructionandlearning.BasedonTham’sresearchandwritingonMOOCs,
hecriticallyarguesthatalthoughsomestudieshavelookedattheeffectivenessofMOOCsasamodeof
delivery,therestilllacksagenreapproachtoanalyzingMOOCsassocio-rhetoricalsystemsthathave
complexrelationshipswithothersocialentitiesinthelargerecologyoflearning.Withaneyetowardhow
writingistaughtandlearnedintheMOOCcontext,JasonThaminvestigatesthekindsofcoursegenre
inventedorreimaginedbythecloudtechnologiesandpedagogiesaffordedbyMOOCs,andhowthose
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affordancesfacilitatewritinginstruction.Inthischapter,Thamuses“ActivityTheory”tohighlightthe
genreactivitiesspecifictotwocompositionMOOCs.BysituatingtheseMOOCsasactivitysystems,he
offersaninformedobservationonthegenrecomponentsaffectinghowstudentslearnaboutwritingin
MOOCsettings.Theseinsightsleadtonumerouspedagogicalimplications,includingtheneedtotreat
MOOCsasanemerginglearningecologythatisdifferentfromconventionalmodels.

SECTION 2

BinodGurung,inhischapter“3DsofIntegratingCloudTechnologiesintoClassrooms:DigitalIdentity,
Competencies,andSelf-Efficacy”,investigatesthatcloudtechnologiesoffermanypedagogicalpossi-
bilitiesforcollaborativelearning,ubiquitouslearning,anddocumentinglearningengagementthrough
learninganalyticsamongothers.Gurungfurthercontendsthateffectiveintegrationofcloudtechnologies
demandsacomplexsetofteachers’theoreticalandconceptualunderstandingsanddigitalcompetencies.
Furthermore,theteachersalsoneedtoovercometheircriticalinternalbarrierssuchasthelackofdigital
self-efficacy.Acloserlookrevealsthatthereisaundergirdingnotionofteachers’digitalidentitythat
enablestheteachers’theoreticalandconceptualunderstandingsanddigitalcompetenciesself-efficacy.
Gurungcriticallyexploresandexaminesnewerpedagogicalpossibilitiesofintegratingcloudtechnolo-
giesintoclassroomswithinthetriadicinterplayofdigitalidentity,competencies,andself-efficacy(3Ds).

Inhischapterentitled“CriticalCloudPedagogies:UsingNetworkDiagramstoNameandVisual-
izeLearningNetworks,” JackHennesdemonstrates thatwhilemany studentswill soon enter high-
techworkplaceenvironmentsthatutilizecloudtechnologiesandsystems,theymustbecriticalofthe
technologiesandinfrastructurestheyuseonthecloud.Hennesfurtherexploresthatmorepedagogical
approachesareneededtofacilitatelearningenvironmentswherestudentsbothusecloudtechnologies
andhaveopportunitiestocriticallyreflectontheirrhetoricity.Hennesarguesthatnewvocabulariesare
neededtodescribetheuseofcloudtechnologies,especiallythoseusedinourpedagogicalpractices.
Utilizingvocabulariesandmethodsinformedbyactornetworktheory,instructorscaneasilyidentifyand
diagramthenetworksthatstudentscomposeinpursuitoftheirlearninggoals.Todemonstrate,Hennes
offersnetworkdiagramsrepresentingtwodifferentwritingcoursestaughtintheUnitedStates,inturn
presentinghowinstructorscanengageinsimilardiagrammingpracticesandevenusethe“cloud”and
“networks”ascrucialpointsofinquiryforstudents.

BrownandHocutt,intheirchapter“PervasivePedagogy:CollaborativeCloud-BasedComposingUs-
ingGoogleDrive”,contendthatusingpersonalcloud-basedstoragehasbecomeawayoflifeformany.
Whetherit’sDropboxorGoogleDrive,MicrosoftOneDriveorAppleiCloud,freeandlow-costpersonal
cloudstorageisreadilyandinexpensivelyavailable,enablinguserstoaccesstheirfilesandcontentfrom
anynetworkeddevice.Withanetworkeddevice,internetconnection,andanaccount,filescanbesaved
andbackeduponline,shared,anddownloadedondemand.Thisnewwayofaccessing,managing,and
sharinginformationistransformingthetechindustry,theworkplace,andourpersonalrelationshipto
technology.Increasingly,cloud-computingplaysaroleineducation,asstudentsuseapplicationslocated
inthecloud,andstoreandshareavarietyofmediawithclassmatesandfaculty.Institutions--including
collegesanduniversities--thatimplementstorageandsharingusingcloudtechnologymustconsider
thewaythatittransformsaccess,communication,interaction,andrelationshipsbetweenandamong
theinstitutionanditsconstituents.
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BydrawingonSelfeandHilligos’(1994)theoreticalfoundation,“Technologychangesus,redirects
ourthinkingabouttheprimarytasksofteachingreadingandwriting”(p.1),RameshPokharel,in“New
MediaandTechnology:HowDoTheyChangetheNotionsoftheRhetoricalSituations?”contendsthat
newmediaandtechnologyhaveanoverallimpactinourlivesincludingthewaywewriteandreadatext,
andteachwriting.Pokharelarguesthatbyalteringouroverallliteracypractice,newmediaandtechnol-
ogyalwayscreatesanewsituation,andrequiretheuserstouseittoexplainwhatcloudtechnologyis.
Inthischapter,Pokharelcreatesanarrativethattellsstorieshownewmediaandtechnologyhascreated
anewsituationtoredefine,reexamine,remap,orrevivetheexistingnotionsofthedigitalrhetorical
situation.Pokharel’schapteraddressestwomajorparts:definitionofnewmediaandtechnologyand
theimpactofnewmediaandtechnologyinchangingthenotionsoftherhetoricalsituation.Whilein
thefirstpart,hedelineatesthedefinitionsofnewmediaprimarilyintermsoftechnology,anddiscuss
overallimpactofnewmediaandtechnologyinhumanlifephysicallyandpsychologically,inthesecond
part,hediscusseshownewmediaandtechnologyhaschangedthenotionsoftherhetoricalsituation.

Jailei Jiang, in “Translingual and Digital Ecologies: A Cloud Pedagogy for Second Language
Classrooms”,arguesthatscholarshipincloudpedagogyhasprovidedintriguinglensesthroughwhich
researchersenhancepedagogicalapproachesfordigitalcompositionclassrooms.However,Jiangcon-
tendsthatthereisalackofdiscussiononhowcloudpedagogycouldbeemployedtobenefitsecond
languagelearnersofwriting.Scholarsinbothdigitalandtranslingualareasofresearchhavetouchedon
conceptualizingtheirtheoriesthroughmultimodal,collaborative,andecologicalperspectivesofwrit-
ing.Basedonthisconceptualfoundation,Jianglooksintothetheoriesandpracticesoftranslingualism
andexploreshowtranslingualwritingcanbemergedandintegratedintothemultimodalapplications
ofcloud-basedlearning.Followingandexpandingthepracticesofdigitalcomposition,chapteraimsto
argueforanontologicalshifttoatranslingualviewofcloud-basedwritingandexaminehowitinforms
secondlanguagelearning.

DhrubaNeupane,inhis“TheDigitalThirdWorld,DigitalDemocracy,CloudPedagogy:Learningfrom
MultilingualBloggers,”discusseswhatcloudcomputingandcloudtechnologyhasgeneratedteachers’
andscholars’attentionasaviablealternativetotraditionaleducation.Thediscourseandrhetoricaround
cloud—computing,education,pedagogy—seemstoromanticizethepotentialofcloudtechnology,ig-
noring,consequently,questionsaboutlanguage,power,andideology.Neupane,inthischapter,attempts
toreintroducethatquestionanddiscusseswhatblogpedagogyofferstomultilingualwritersand/orhow
blogpedagogyprovidesteachingmaterialsfree.Similarly,Neupane,inhischapter,demonstrateshow
language,translation,andtransitionalexchangesgetmediated.Neupanealsodemonstratetheconnection
betweenthedigitalThirdWorldandissuesofequalityandaccess,andhowtheyconstitutepartofthe
discussionaroundcloudpedagogyandpracticesasademocraticspace.

SECTION 3

KatherineEmmons,inher“DoctoralLearningandCognitiveApprenticeship:TechnologyToolsfor
EmergingScholars,”discusseshowcloudtechnologiesprovidetoolstohelpbuildthementoringrela-
tionshipsthatareneededfordoctoralstudentstobecomescholarsintheirownright.Simmons,inthis
chapter,drawsonobservedexamplesandexperiencestodiscussamodelofcognitiveapprenticeshipas
firstdescribedbyCollins,Brown,andNewman(1986)andCollins,Brown,andHolum(1991).Emmons
arguesthatthismodelishelpfulforunderstandingtherequiredrelationshipsandcommitmentsinonline
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doctorallearning,especiallybetweenmentorsanddoctoralstudents.ByreferringKumar,Johnson,and
Hardemon(2013),Emmonsstateswhentheserelationshipsareformedearlyintheprocessofdissertation
research,progressinthedegreeprogramcanbeencouraged,andismorelikelytoculminateintimely
completion.Basedonheralongtermonlineteachingexperience,shecontendsthat technologycan
fosterrelationships,particularlyfordoctoralstudentswhostudyatadistance,includingthoseenrolled
inonlineprograms.Inthischapter,Emmonssharesherownexperiencesofusingtechnologyinonline
programsspanningover15years,aswellastheentryofhelpfulcloudtoolsforconferencing,folder
andfilesharing,scheduling,andcommunitybuilding.Innutshell,sheclaimsthatthismodelishelpful
forunderstandingtherequiredrelationshipsandcommitmentsinonlinedoctorallearning,especially
betweenmentorsanddoctoralstudents.

JuliaParrainher“Phases,Scaffolds,andTechnology:Cloud-BasedStudentCollaborationModelfor
OnlineandBlendedCourseDesign”arguesthatwithubiquitousInternetandtherelatedtools,including
computationaldevicesandcloud-basedtechnology,hascomepublicaccesstoaworldofinformation
literallyatone’sfingertips.Thishastotheincreaseduseofusecloud-basedstudentcollaborationas
akeystrategyforengagingstudentsasresponsible,creative,andproductiveparticipantsinthelearn-
ingprocess.Forthepurposeofthisqualitativestudytherearethreeobjectives,1)updateandrevisea
coursedesignmodelforcloud-basedstudentcollaborationthatusesphasesandscaffolds,andincludes
anoptimalcloud-basedcollaborationtoolkitidentifiedbygraduatestudents,2)describeanonlinecourse
whereinthismodelhasbeenapplied,and3)shareexemplarcoursematerialsincludingguides,learning
plansanddirections,andcontentscaffoldsintheformoftemplates,thatsupportthismodelandcanbe
repurposedbyanyoneusingcloud-basedstudentcollaborationinhighereducation.

YoweiKang’s“UsingtheHybridInteractiveRhetoricalEngagement(H.I.R.E.)MetricstoAnalyze
theEffectivenessofE-LearningWebsites”contendsthattherapiddevelopmentofWeb-basedlearning
technologieshasbecomeaglobalphenomenonthataffectshighereducationinstitutions.Kangfurther
arguesthatbothdevelopinganddevelopedcountriesareeagertotakeadvantageofthemulti-modal
andasynchronoustechnicalcapacitiesthatWeb2.0canprovidetocollegestudents.The“E-learning
Phenomenon”hasalsopromptedthedevelopmentofdifferent typesof learningtools,rangingfrom
commercially-developedBlackboard,open-sourcelearningplatformMoodle,orlesspopularplatform
developedbyindividualuniversitiesaroundtheworld.Thisstudyappliedatheoreticalconcept,Hybrid
InteractiveRhetoricalEngagement(H.I.R.E.),andaseriesofquantitativemetricsderivedfromH.I.R.E.,
toassesstheDigitalLearningWebsitedevelopedatKainanUniversity,Taiwan.Exploratoryempirical
findingshelpcollegeinstructorstounderstandwhetherH.I.R.E.servesagoodsystemdesignconcept
explainandpredictusers’learningbehaviorsandcanbeusedtoassessavarietyofweb-learningtech-
nologiesinthemarket.

BjyanjanaSharma,inher“Digitalliteracy:DilemmaforEALParents”bybringingthecontextof
thepracticeofdigitalliteracyinwesternclassrooms,shearguesthatherchaptersharestheviewsofsix
Englishasanadditionallanguage(EAL)parents,whojustarrivedtoAustralia,andtheEALparents
cametoAustraliafromIndia,Indonesia,NepalandthePhilippines.Inthischapter,Sharmasharesher
studiesonfiveAustralianprimarygovernmentschoolteachersondigitalliteracy.Thedatausedhere
aredrawnfromaPhDstudywhichexploresparents’andteachers’perspectivesontheliteracylearning
ofEALchildrenataprimaryschoolinVictoria.Qualitativedataincludeaquestionnaire,focusgroup
interviews,individualinterviews,classroomobservationandemails.Sharma,inthischapter,sharesher
researchfindingsthatindicatethattheteachersarepositivetowardsdigitalliteracywhereastheparents
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expressmixedviews,andsheaffirmsthatmostofthenegativecommentsfromtheparentshavecome
fromtheirmisunderstandingabouthowdigitalliteracyisincludedintheschoolcurriculum.

KateFedewaandKathrynHoughtonintheir“ScaffoldingAgencyandResponsibilityinCloud-Based
CollaborativeWriting”arguethatalthoughmoststudentsregularlyinteractonlineforsocialreasons,
manyareuncomfortablecollaboratingforacademicwork,evenworkutilizingfamiliarcloudtechnology.
Because,basedontheirresearchbelievethat,collaborativewritingindigitalspacesisbecomingcom-
monplaceinworkandacademicenvironments,compositionteachersmusthelpstudentstorecognize
theirindividualagencywithingroupworkandtodevelopstrategiesforasharedwritingprocess.Howcan
wescaffoldonlinewritingexperiencessothatourstudents’abilitytocollaborateemergesasastrategic
andstill-developingpartofthelearningprocess?Inthischapter,FedewaandHoughtondiscussstrate-
giesforscaffoldingacollaborativewritingprocessusingGoogleDocsinthecompositionclassroom.
Theydescribefoursampleactivitiesappropriateforundergraduatewritingcourses:anonymousinven-
tion,groupannotatedbibliographies,groupagendasandprojectplans,andpeerreview.Fedewaand
Houghtonsuggestbestpracticesfordevelopingindividualagencyandsharedresponsibilityforgroup
writinginthecloud.

JayaKannanandPilarMunday, in their “Challenges inUsingCloudTechnology forPromoting
LearnerAutonomyinaSpanishLanguageCourse:ReshapingPedagogicalDesign”statethatinadigitally
networkedclassroom,thelearnerconnectswithpeers,instructors,andopenresources,betheyhuman
expertsoronlineresourcesinnon-linearcombinations.Asaresult,thelearnermustnavigateacomplex
webofassociationsandpathways.Thustheteacherpractitionerwhousesthenetworkedmediumasthe
platformforfacilitatinglanguagelearninghasthechallengeofdevelopingmethodologies,task-based
activities,andaselectionoftoolstoframealearninggroundthatwillprovidemaximumopportunityfor
thestudenttostrengthenlearning.KannanandMunday,inthischapter,presentacasestudyofateacher
practitioner’spedagogicaldesignprocessinanonlineundergraduatecourse,“AdvancedGrammarand
CulturethroughSocialMedia.”Themainfocusofthiscasestudyisaprofessionaldevelopmentexercise
inwhichtheteacherpractitionerwentthroughonecycleofplanning,piloting,reflectingonresults,and
identifyingkeychallenges.

Binod Gurung
New Mexico State University, USA

Marohang Limbu
Michigan State University, USA
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