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ABSTRACT

ThisstudyexploreswhichtypesofIELTSAcademicReadingstrategiesareused,andtheimpact
of these strategies on test outcomes. The study was a quantitative research, using descriptive-
correlationaldesignbasedondatacollectedfromstudentsatSino-USUniversityinChina.Descriptive
andinferentialstatisticswereusedtoanalyzethedata.Themethodusedinthisstudywasapartial
replicationtheworkofapreviousresearcher’sexplorationofthereadingprocesseslearnersengagein
whentakingIELTSReadingtests.ParticipantsfirstfinishedanIELTSreadingtest,andthencompleted
awrittenretrospectiveprotocol.Theanalysisrevealsthatthereisamoderatelypositiverelationship
betweenthechoiceoftextpreviewstrategy(from1to5)andtheoutcome.Apatternwasidentified
thatusingexpeditiousreadingstrategies to initially locate information,andmorecarefulreading
strategiestoidentifyanswerstothequestiontaskswascommonamonghigh-scoringparticipants.
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INTRoDUCTIoN

Statement of the Problem
InternationalEnglishLanguageTestingSystem(IELTS)isthemostwidelyusedtestofEnglishfor
migrationtoAustralia,Canada,NewZealand,andtheUK.Thereisaconsiderablebodyofresearch
onthevalidityoflanguagetestsingeneral,andonreadingtestsinparticular,butforthemostpart,
thereisconsensusontherelativeeffectivenessoftheIELTSsystem(Williams,Ari,&Santamaria,
2011).Ithasgainedrecognitionfromover“10,000universities,schools,employersandimmigration
bodies,includingalluniversitiesinAustraliaandtheUKandmanyoftheleadinginstitutionsinthe
USA”(BritishCouncil,2017a).
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AccordingtotheofficialIELTSdatain2016,test-takerstookmorethanthreemillionIELTS
exams,whichindicatesthegrowingimportanceoftheinternationalEnglishcertificationforgraduate
educationandmigration(BritishCouncil,2017a).Moreimportantly,itwasestimatedthattherewere
600,000IELTStakersinChinaalonein2017,mostofwhomwerecollegestudentswhowantedto
goabroadforfurthereducation.

Togetacceptancetoagraduateprogramatahighrankinguniversity,usuallyintheUSorUK,
ChineseundergraduatesareexpectedtodemonstrateacertainlevelofEnglishskillreflectedbytheir
IELTSbandscores,usuallyanoverallscoreof6.5orhigherwithnosub-score(Speaking,Listening,
ReadingandWriting)below6.0.However,thisrequirementisnoteasyformanyChinesetest-takers.
ThereareseveralstrategiesusedtoprepareforandtaketheIELTSexam,Lin(2019),butdespite
extensivepreparation, IELTS test scoresare frequentlyunsatisfactory (Yu,2014).Readersmust,
accordingtoKatalayiandSivasubramaniam(2013):

Deploy strategies that reflect the fact that they have been actually actively working to understand the 
text, to understand the expectations of the questions, to understand the meaning and implications of 
the different item options in light of the text, and to select and discard options based on the way they 
understand the text. (p. 883)

TimelimitationsarealsooftenaconcernforReadingTesttakers(Sireci,2004).Forexample,in
thereadingtest,oneofthemajorconcernsisthetimelimitbecausetheyonlyhave1hourtoprocess
around3000wordsandanswer40questions.Toovercomeit,studentsmayemployreadingstrategies
toincreasetheirreadingspeedandpotentiallytheirtestscores(Everett&Colman,2003;Mickan&
Motteram,2009).Therefore,findingtheoptimalstrategytoobtainthehighestpossiblescorewithin
theallocatedtimeisofimportancetoIELTStest-takers,theirparents,andeducationalinstitutions
inChina.Thispaperseekstoexplorewhichstrategiesareusefulandwhicharenot.

Definition of Terms

• IELTS:InternationalEnglishLanguageTestingSystem(IELTS)isthemostwidelyusedtestof
Englishforstudy,work,andmigrationtoAustralia,Canada,NewZealand,andtheUK;

• Careful reading:Weiretal.’s(2009)defineCarefulreadingasbeingcharacterizedbyidentifying
lexisofunderstandingsyntax,seekinganaccuratecomprehensionoftheexplicitmeaningand
makingpropositionalinferences;

• Expeditious reading:UrquhartandWeir(1998)usetheterm“expeditiousreading”todescribe
“how readers process texts quickly and selectively, i.e., expeditiously, to extract important
informationinlinewithintendedpurposes”;

• Descriptive Correlational Design:AccordingtoLappe(2000):thismethodaims“todescribe
therelationshipamongvariablesratherthantoinfercauseandeffectrelationships”(p.81)and
is “useful fordescribinghowonephenomenon is related to another in situationswhere the
researcherhasnocontrolovertheindependentvariables,thevariablesthatarebelievedtocause
orinfluencethedependentoroutcomevariable”(p.81).

Significance of the Problem
AccordingtothestatisticsshowedontheIELTSofficialwebsite,thoughtherewereabout600,000
IELTStakersinChinain2017,only30%mettherequirementoftheBritishCouncil(2017b),andthe
registrationfeeforoneexaminationwas￥2020(approximatelyUSD300),in2017andisexpected
tokeepincreasinginthefuture.

ThereisaconsensusregardingthelinkbetweenEnglishlanguageproficiency,asmeasuredby
theIELTStest,andacademicperformance(Feast,2002;Green,2005).Nation(2008)explainsthat
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“ThaiscriptisnotrelatedtoEnglishscript,sotheThailearnerwillhavetospendtimelearningletter
shapes”(p.6),whereasanItalianlearnerwillnot.However,theformermayalready“havemany
readingstrategieslikeguessingfromcontext,scanning,skimming,andcarefuldecodingwhichcould
becarriedovertothereadingofEnglishiftheconditionsforreadingweresuitable”(p.6).Salmani-
Nodoushan(2007)proposesthat“factorsotherthanproficiencyappeartobesourcesofsystematic
varianceintestscores”(p.105).Hellekjær(2009)suggeststhatlowreadingabilityoftest-takersin
Norway“isbetterthanthelevelsthatarefoundinmostothernon-English-speakingcountries”(p.213).

AccordingtoYenandKuzma(2009),thereexistscriticismofhighstakestestingsuchasthe
IELTSsystembothduetoperceivedlackofEnglishcomprehensionbystudentswithrelativelyhigh
IELTSscoresandduetosomeliabilities.Theuseofhighstakestestingisincreasingdespitealackof
researchconfirmingalinkbetweentestingandreadingskills.Testshavelimitationswithregardsto
accuracyindescribingormeasuringstudents’actualreadingachievement;testsmaybedetrimentalto
themotivationandconfidenceofstudents;testsmayresultineducatorslimitingreadingcurriculum
design;testingmayalienateteachers;testpreparationmaybeinconflictwithordisruptteaching
andlearningbestpractices;andtestsrequiresignificantallocationoftimeandmoneythatcouldbe
otherwiseusedtoincreasereadingandlearningoutcomes(Afflerbach,2005).

TheimportanceofIELTStestscorestotest-takersinChinaiswelldocumentednotonlyasa
requirementforadmissiontograduateschoolintheUS,UK,andAustralia,(Jin&Cortazzi,2002)
butalsoasadeterminantofcandidates’aspirationsandpersonalgoals(Mickan&Motteram,2009).
Othershaveconcludedthatbeyondproblemswithtestingasameasurementoflearning,thedemand
forpreparatoryeducationandtraininginChinawillcontinuetogrow(Jin&Cortazzi,2002),there
areissueswiththeunderlyingteachingandlearningmethodsingeneral(Yen&Kuzma,2009),and
specificallyinChina(Badger&Xiaobiao,2012;Yu,2014).

Review of Related Literature
Readingstrategies,accordingtoZare(2013),“canhelpthelearnerimprovereadingskillsandreading
comprehensionperformancesignificantly”(p.1570),andthereisa“significantcorrelationbetween
readingstrategyuseandreadingcomprehensionscores”(p.1570).Acceptedmainlybystudents,
teachers,andlanguagetest-takers,carefulreading,whichisslow,focused,andincremental,isthe
traditionalwaytogetunderstandingofreadings.Incontrast,Weir(1984)conductedasurveyindicating
thatL2(secondlanguage)readershaveproblemsinexpeditiousreading,whichrepresentsquick,
selectiveandefficientreading,andtimepressuremainlycausesthat.Thatistosay;studentsneedto
mastercarefulreadingforcomprehensionwhentheyhaveplentyoftime,butalsoexpeditiousreading.
Suchaskillenablesthemtoprocesslargeamountsoftextquicklyandefficientlytoselectrelevant
informationwhentimeislimited(Urquhart&Weir,1998).Hellekjær(2009)statesthatstudents“need
tobeabletoadjusthowonereadstothereadingpurpose”(p.212).Liu(2010)referstoscanningas
“readingselectivelytoachieveveryspecificreadinggoals”(p.155),suchasfindingtheanswerto
anexamquestion,butthatcarefulreadingis“favoredbymanyeducationistsandpsychologiststothe
exclusionofallothertypes”(p.155).HessamyandDehghanSuldaragh(2013)stressthat“although
expeditiousandcarefulreadingskillshavethesamebasis”(p.232),“theyarealsodifferentwhich
resultsindifferentialperformanceofthesubjectsinatestofthetwomacro-skills”(p.232).While
the fourdominantmacro-skills in languageacquisitionaremutuallydependent, readingpresents
uniquechallengestolearners(Bozorgian,2012).

Furthermore,asWeir(1984)andWeiretal.(2009)suggested,merelyknowinghowtoread
carefullyisnotenoughforacademicstudy.IntermsofIELTSreadingtests,thefindingsofWeiret
al.’s(2009)articlepointedoutthatinIELTSacademicreading,examtakersinitiallyemployedsearch
reading,followedbymorecarefulreadinginresponsetospecifictestitems.However,forIELTS
AcademicReadingtest-takers,thetimelimitationisasignificantdifficultybecausetheyonlyhave
1hourtoprocessaround3000wordsandanswer40questions.Nation(2009)statesthat“Manynon-
nativespeakers…readatspeedswhicharewellbelow300wpm”(p.133),andthatreadingtooslowly
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cannegativelyaffectcomprehension.Toovercomethechallengesassociatedwiththetimelimitation
studentsmayemployvariousreadingstrategiestoincreasetheirreadingspeedandpotentiallytheir
test scores (Everett & Colman, 2003; Mickan & Motteram, 2009). Hellekjær (2008) notes that
poorly-performingstudents“studentsdonotlearntoadjusthowtheyreadtoreadingpurpose,and
wheretheydonotlearnhowtohandleunfamiliarwordstoavoiddisruptingthereadingprocess”
(p.1).Khodabandehlou,Jandahar,Seyedi,andAbadi(2012)alsobelievethatifstudentsfrequently
stoptocheckadictionaryinpreparationforanexam,thatwastestime.Krishnan(2011)addsthat
“thefocusofIELTSreadingtestsismoreoncarefulreading”(p.33),butthat“undergraduatessee
expeditiousreadingskillsasbeingmorerelevantandappropriatetotheiracademicreadingtasksat
theuniversity”(p.33).

Inaddition,relevantliteraturewidelymentionsreadingstrategiesfortestcompletion(Bachman
&Palmer,1996;BritishCouncil,2017b;Fahim,Bagherkazemi,&Alemi,2010;Kasemsap&Lee,
2015;Urquhart&Weir,1998),butalmostnoneofthemdealtwiththemethodsusedinL2reading.
Thereisevidencethatstrongerstudentswerebetterabletolocateandfocusonsmallerpiecesoftext
whilelesssuccessfulstudentswerelessabletolocatetheanswerwithinabodyoftext(Bax,2013).

Lin(2019)findsthatgenderplaysaroleintheuseofreadingstrategieswithfemalesbeing
morelikelytoengagetheusestrategiesforreading,andgoesontoreportthatusetostrategiesis
determinedbymorethanonefactor.

Conversely,Alharbi(2015)contendsthat“amajorityofreadersshouldbefreetoapply
thereadingmodetheyprefer”(p.1265).InastudyonTaiwaneseundergraduates,Tsai(2012)
statesthat“nocorrelationwasfoundbetweenlearningstylesandreadingperformance”(p.
195).RegardingIraniantest-takers,Ahmadi,Poulaki,andFarahani(2016)report“nogreat
differencebetweenthehighscoringandlowscoringreadersintheuseofcognitivestrategies
in terms of frequency” (p. 415), but add that “high scoring readers made use of cognitive
strategiessuchastranslationandskippingmorefrequentlyandindifferentwayswhiledoing
thereadingmoduleoftheIELTStest”(p.415).

Accordingtothestudiesmentionedabove,test-takersapplymanystrategiesinacademicreading
examssuchasIELTS.However,thereisagapintheresearchregardingtest-takingstrategiesinreading
teststakenbynon-native,inthiscase,Chinese,L2readers.Therefore,toinvestigatethisgap,this
studymainlyfocusesonChinesecollegestudents’readingstrategiesforIELTSexaminationsand
theimpactofthestrategiesontheoutcomes.

Statement of Hypotheses
Thestudywasconductedtofindoutwhatreadingstrategiesareemployedbystudentsata
Sino-USUniversityinChinaandexploretherelationshipbetweenthosestrategiesandIELTS
testoutcomes.Generallyspeaking,therearetwowaysofreading.Oneiscarefulreading,and
theotherisexpeditiousreading.Carefulreadingisslowandfocused,whichismainlyaccepted
by students, teachers and language testers.However,Hawkey (2006) indicates that careful
readingaloneisaninadequateconstructforuniversitystudents.Also,carefulreadingmodels
havelittletotellusabouthowskilledreaderscancopewithotherreadingbehaviorssuchas
skimmingforgist(Rayner&Pollatsek,1989).

In contrast, expeditious reading is quick and selective, and the linearity of the text is not
necessarilyfollowed(Urquhart&Weir,1998).Thereaderissamplingthetext,whichcanbewords,
topicsentences,oressentialparagraphs,toextractinformationonapredeterminedtopic.Therefore,
withthetimelimitation,itseemsthatexpeditiousreadingcouldbebeneficialbecauseitwouldrequire
lessefforttobespentonunderstandingthecontextandthen,importantly,savestime.Hypothesis1
willtesttheinfluenceofexpeditiouspreviewreadingontestscores.

Furthermore,thereareseveraldifferenttypesofquestionsinoneIELTSreadingtest.Research
ofIELTSreadingexaminationshasshownthat“Thekeytosuccessisbeingtheappropriateselection
ofreadingstrategyforaparticularquestiontype”(Chalmers&Walkinshaw,2014).Therefore,to
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exploredeeper in thisarea, thisstudyattempts toanalyzewhether test-takers’arebestserved to
focusononesinglestrategyormultiplestrategiesaccordingtodifferenttypesofquestions,which
thenbecameHypothesis2.

Hypothesis 1:Usingexpeditiouspreviewreadingstrategieshasapositiveinfluenceontestscores.
Hypothesis 2:Usinganappropriateinterdependentreadingstrategycouldincreasethetestscores.

METHoDoLoGy

Description of Research Design
Quantitativedatawerecollected to investigate the researchquestions.Thisdataconsistedof
IELTSReadingtestresultsaswellasself-reportedbehaviorsindicatedbyaretrospectiveprotocol.
Thispaper’sauthorschosedescriptive-correlationresearchtoservethepurposeofthispaper,
whichwas toestablisha relationshipbetweenusageof readingstrategiesand testoutcomes.
Thispaper’sauthorschoseacross-sectional studydesignbecause theyonlyhadonecontact
withonestudypopulationatatime.

Sources of Data
Participantswereselectedrandomlyfromallbusiness-relatedmajors,allowingforinferentialstatistical
analysis,ataSino-USUniversityinChinaduringthe2018-2019academicschoolyear.Thetotal
numberofstudentsonthecampusisthepopulationforthestudy.Becausethetestistime-consuming,
thesamplesizewaslimitedto30~50.

Sampling Procedure
Typically,acompleteIELTSReadingexaminationincludesthreereadingpassageswith40questions
within 60-minutes (Jakeman & McDowell, 2008). However, because of the time limitation and
inconvenienceofthisstudy,participantswererequiredtofinishonereadingpassagerandomly,allowing
forinferentialstatisticalanalysis,andthetestingtimewasreducedto20minutescorrespondingly.
Participantswereallowedtoanswerthequestionsinanyorder,andafterfinishingthetest,theywere
requiredtocompletetheretrospectiveprotocolquestionnaire.

Methods and Instruments of Data Gathering
TheAcademicReadingPracticeTest fromanactual IELTSexam(code: IELSA-ME-L020)was
selectedbecauseparticipantshadnotbeenexposedtoitatanypointduringtheirstudy.Toinvestigate
thestrategiesemployed,abi-sectionalretrospectiveprotocol(AppendixA)adaptedfromWeiretal.
(2000)wascompletedbyparticipants.

Inthefirstsection,participantswereprovidedalistofpreviewstrategiesandindicatedwhich
theyhadusedbeforeengagingwiththetestquestions.Thesecondsectionindicatedin-testreading
strategiesthatparticipantsusedwhilerespondingtothetestquestions.Participantsweregivenalist
ofstrategiesandaskedtoindicatewhichtheyhademployed.Thisstudy’sauthorsincludedquestions
abouttheparticipants’backgroundandpreviousexperienceofIELTSinthesurvey:Age,Gender,
DateofthemostrecentIELTStest,andReadingscore).

Statistical Treatment
ThisstudycollecteddescriptivestatisticsforpreviewreadingandreadingstrategybyTestSection
andinferentialstatisticstotesttheresearchquestions.Also,mean,standarddeviation,andranking
wereusedtoindicatetheinfluenceimposedbystrategiesonIELTStestoutcomes.
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ANALySIS oF DATA

Participant’s Profile
Thisstudy’sauthorsanticipatedthat theywouldneedtodiscardsomedatadueto incompleteor
indecipherableresponses.Therefore,theytookasampleof51students,thehigherendofthedesired
samplesize.However,all51ofthesampleparticipantsprovidedusableresponses;therefore,nodata
wasdiscarded,andthesampleremainedat51students.

Students’ Distribution by Gender
Ofthe51Participantsinthestudy,33or64.7%werefemales,while18or35.3%weremales.

Students’ Distribution by Year Level
Ofthe51respondentsinthestudy,1or1.9%weresophomores,29or56.9%werejuniors,and21or
41.2%wereseniors.Therewerenofreshmenparticipantsinthisstudy.

Participants and Score Distributions
Figure1belowshowsthedistributionofscoresoneachReadingPassage.Table1showsthestatistical
termsofdifferentReadingPassages.Meanscoresrangedfrom8.82onReadingPassage3to11.35
onReadingPassage1.Also,ReadingPassage1hastheloweststandarddeviation,whichmeansthe
resultismorecentralized;however,ReadingPassage3hasthehigheststandarddeviationrepresenting
thedispersedreadingabilityofparticipants.

Figure 1. Distribution of scores by reading passage
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Text Preview
Thefirstsectionoftheprotocolformaskedparticipantsaboutwhethertheyreadthetextbeforelooking
atthequestions.EachReadingPassagehasuniquetextanddifferenttypesofquestionsassociated
withthetext.Table2containsasummaryoftheresults.

Themostcommonofthesewasnopreview,employedby7participantsinPassage1,6inPassage
2,and3inPassage3.Acrossthethreepassages,participantsweremorelikelytoreadpartofthetext
quicklytogetthemainpoints:3inPassage1,6inPassage2,and4inPassage3.Thenumbersof
participantswhochosetoreadtheentiretextquicklytogetthemainpointsandreadpartofthetext
slowlyandcarefullyarethesame:9participantsofeachstrategy.Theleastusedstrategywastoread
theentiretextslowlyandcarefully,usedonlybytwostudentsineachofPassage1and3.

As shown in Table 3, the choice of text preview strategy (from 1 to 5) which was the
independentvariablewaspositivelymoderatelyhigh(r=.62)correlatedwiththenumberof
correctionswhichwasthedependentvariableat.05levelofsignificance.Therefore,whenthe
choiceofpreviewstrategyswitchesfromcarefulreadingtoexpeditiousreading,thenumberof
correctionsincreasesproportionately.

Furthermore,acomparisonofpreviewstrategyselectionwithtestresultsrevealsexcitingpatterns.
Foreaseofanalysis,atripartitecategoryoftestscores(outof13inPassage1and2,14inPassage
3)wascreated:<60%,60%-80%,and>80%,roughlyequatingtoanIELTSbandscoreof6.0orless,
6.0to7.0andabove7.0.TheresultsareshowninTable4.

Fourteenparticipantsscored<60%,16scored60%-80%,and21scored>80%.Interestingly,the
highest-scoringparticipantshadtheleastvarianceinstrategyuse,14or66.7%ofthemusedpreview
5,while3,or14.3%ofthememployedpreview4.Two,or9.5%usedpreview2,whilebothpreview
1and2wereusedonlyby1participant.Conversely,participantsinthe<60%scorebracketfocused
onpreview2and3,andonly1or7.1%ofthemchosetousepreview5.Mostofthe60%-80%group
usedpreview4whichisclosetopreview5fromtheperspectiveofexpeditiousreading.

Surprisingly,basedonthedata,participantswhodidnotpreviewthetexttendedtohavehigher
scoresthanthequickandselectivepre-readers,whointurntendedtohavehigherscoresthanthe
slowandcarefulpre-readers.However,No previewwasnotalwayssuccessful:oneparticipantchose
tousethisstrategy,butfellinto<60%group,andRead the entire text slowly and carefullywasnot
alwaysunsuccessful:onewhoemployedthisgotmorethan80%correction,participantswhoused

Table 1. Statistical terms of Reading Passages

Table 2. Text preview strategies in different Reading Passages
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expeditiousreadingstrategiescouldhavebetterresultthanthosewhousedcarefulreadingstrategies
undertimepressure.

Inshort,itimpliesthatcarefulreadingdidnothelpparticipantssuccessfullyanswerquestions
under time pressure, and expeditious preview reading strategies were more productive, though
potentiallyattheexpenseoftextualcomprehension.

Test Response Strategies
Table5presentsthefrequencyofin-testreadingstrategiesusedby51participants.Asmultiplereading
strategiesforonespecificquestionwerepossible,thedataarereportedinpercentagesoftotaltimes
forallparticipants.Strategy1~13representdifferentin-testreadingstrategies.

AscanbeseeninTable5,Strategy2(quicklymatchedwordsthatappearedinthequestionwith
similarorrelatedwordsinthetext)wasthedominantstrategy,accountingfor32%ofalltimesof
strategyuse.Only7,or13.7%ofparticipantsdidnotemploythisstrategy.Strategy10(readrelevant
partsofthetextagain)and9(readthetextorpartofitslowlyandcarefully)werealsopopularlyused,
representing18%and14%respectively.Also,strategies13(guessing)and1(matchedwordsinthe

Table 3. Regression analysis between text preview strategy and the number of corrections

Table 4. Results of different preview strategies

Note: Preview 1-5 represents the five preview strategies from read the entire text slowly and carefully (careful reading) to No preview (expeditious reading)
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questionwithexactlythesamewordsinthetext)madeup15%ofthetotal.Theleastusedstrategies
were6(workedoutthemeaningofadifficultwordinthetext),8(usedmyknowledgeofgrammar),7
(usedmyknowledgeofvocabulary),and11(usedmyknowledgeofhowtextslikethisareorganized).

Usefulness of Strategies
This study’s authors compared the highest-scoring group of participants with the lower-scoring
groupstohighlightpatternsofsuccessfulstrategyuse.Table6showsdistinctivepatternsofstrategy
usebetweenthethreegroups.

Thehigh-scoring(>80%)participantsoftenusedStrategies2,9,and10,constituting77%oftotal
strategyuseforthisgroup.Thispercentagereducedslightlyto66%inthesecondgroupanddecreased
significantlyto42%inbelow60%group.WhilethelowerscoringgroupsalsoreliedonStrategies2,
9,and10,theyalsoemployedStrategies1and3.Strategy13(guessingtheanswer)wasalsopopular
inthebottom60%group,accountingfor19%,butonlymadeup3%and6%inthetwoothergroups.

Table 5. Strategies used by participants to answer the IELTS academic reading text questions

Table 6. Use of different strategies by three groups
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Strategy Use Grouped by Types of Question
TheIELTSreadingtestusedinthisstudycontainedsixdifferenttypesofquestions.Table7shows
theproportionofstrategiesusedindifferentquestiontypes.

Strategy2was themostpopular strategyacrossmostquestion typesexcludingT/F/NGand
summary,butitwasstillthesecondchoiceforT/F/NGquestionsandthethirdmostfrequentlychosen
optionforSummaryquestions.Test-takersusedstrategies9and10frequentlyincertainquestion
typeslikeT/F/NG,Headings,andSummary.Interestingly,strategy13(Guessing)wasmoreoften
usedinT/F/NGquestions.

Furthermore,focusingonsuccessfulstrategyuse,thepicturebecomesmorecomplicated.Table
6showsthepopularstrategiesusedbysuccessfulparticipants(thosewitha>80%correctionrate
forthatquestiontype).

Table8paintsamoreinterdependentpictureofstrategyuse.Althoughstrategies2,9,and10are
frequentandoftensuccessful,participantsalsoemployedotherstrategies.Also,readingstrategies

Table 7. Percentage of strategy use grouped by types of questions

Table 8. Percentage of strategy use by >80% participants grouped by types of questions
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employedhere reflectamixofbothexpeditious (Strategies2,12,1,and4)andcareful reading
(Strategies10and9)whichindicatesthatappropriatelyblendingseveralstrategiesseemstobemore
effectivethanmerelyemployingStrategies2,9,and10eachtime.Therefore,choosingtheappropriate
multipleinterdependentstrategiescouldhelptooptimizescoresinanIELTSreadingtest.

SUMMARy AND FINDINGS

ThisstudyexploredtherelationshipbetweenreadingstrategiesemployedbystudentsatSino-USUniversity
inChina,andthereadingtestoutcomesofthosestudentswhentakingtheIELTSreadingexams.

Theresultofthecorrelationanalysisrevealedthatthereisamoderatelypositiverelationship
betweenthechoiceoftextpreviewstrategy,from1to5,andthenumberoferrors.Thatistosay,
whenthechoiceofpreviewstrategyswitchesfromcarefulreadingtoexpeditiousreading,thenumber
of necessary correctionswill also increase correspondingly.Krishnan (2011) states that “IELTS
tests’,whichoveremphasizecarefulreadingitems,appeartobeneglectingtheexpeditiousreading
needsofundergraduatesinaccomplishingtheiracademicreadingtasksat[the]tertiarylevel”(p.
33).Krishnan(2011)alsoaddsthat“candidatesarenotencouragedtoemployexpeditiousreading
strategies”(p.33)andthattheexams“includeveryfewitemstestingatthehigherlevelofcognitive
processing”(p.33).Krishnan(2011)statesthat“IELTSreadingtestsconcentrateoncarefulreading”
while“expeditiousreadingissomewhatignored”(p.33).Nation(2009)statesthatonecanreasonably
readsilentlyat250wpmandskimat500wpm,andthat“pressuretogofastercanbeasourceof
stress”(p.143)and“reducetheenjoyment”(p.143).Therefore,thisfindingsupportsHypothesis1,
andisalsosimilartotherecentfindingsofthearticle“ReadingstrategiesinIELTStests:Prevalence
andimpactonoutcomes”(Chalmers&Walkinshaw,2014).Intheirstudy,participantswhotended
touseexpeditiouspreviewstrategyhadrelativelyhigherscores thanthosewhochose touse the
carefulpreviewstrategy.

Besides,participants’strategyusewascomplexandinterdependent.Inordertogethighscores,
participants initially used expeditious reading strategies to locate information, and more careful
readingstrategiestoidentifyanswerstothequestiontaskswhichcouldbethepatternofgettinga
highscoreontheIELTSreadingtest.Therefore,Hypothesis2issupported.

DISCUSSIoN

ReachinganoverallIELTSscoreof6.5orhigher,whichisarequirementforadmissiontomostBritish,
American,andAustraliangraduateprograms,ischallengingformanyChineseundergraduates.This
studysoughttoinvestigatethesuitabilityofcarefulreadingandexpeditiousreadingstrategies.While
carefulreadingresultsinadeeperunderstandingofapassage,itisoftenunnecessaryandperhaps
evendetrimentaltoone’sscores.

Hypothesis1wascorrect,asexpeditiousreadingleadstohigherIELTSexamscores.Hypothesis
2wasalsocorrect,asundergraduatesshiftedbetweenfavoredstrategiesduringthereadingportion
ofanIELTSexam.ThesefindingscorrelatewiththeworkofKrishnan(2011),whomentioneda
lackoftheneedforadeeperunderstandingonIELTSreadingexams,Nation(2009),whoendorses
skimming at “500 wpm” (p. 143), and Chalmers & Walkinshaw (2014), whose research favors
expeditiousreading.

Oneunexpectedfindingisthatpreviewingthetextdoesnotnecessarilycorrelatewithhigher
scores;rather,thiscanhinderone’sprogress.Thiscouldbeduetooverthinkingthecomplexityofthe
examcontent,leadingtoanincorrectresponse.Withexceptions,themajorityoftest-takersperformed
betterwithoutpreviewingthetextoremployingcarefulreadingstrategies.

ThefindingsandconclusionsofthisstudyaresignificantbecausetheyshowthatIELTStest-takers
canimprovetheirscoreswhenemployingexpeditiousreadingstrategies,whichareappropriateinsuch
asituation.Carefulreadingissuitablewhenseekingadeeperunderstandingofcontent.Expeditious
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readingishelpfulasitcanassistthetesttakersinmanagingthelimitedtimeallocatedforthetest,
andmayaidtostudentsofvariousbackgroundstobesuccessfulatthisexam.

In conclusion, this research may serve as a basis for furthermore extensive work exploring
andseekingtoidentifywhichlearningstrategiesaremosteffectiveforthevastnumberofChinese
collegestudentswhoareeachseekingtoimprovetheirIELTStestscores.Whilelimitationsexist
withthestudydesign,thisresearchalsoservestoidentifywaysthatfurtherresearchcouldbeboth
moreextensive,aswellasmoreeffectiveinaddressingtheresearchtopic.

LIMITATIoNS

Usually,acompleteIELTSReadingexaminationincludesthreereadingpassageswith40questionsin
60minutes(Jakeman&McDowell,2008).However,becauseofthetimelimitationandinconvenience
of this study,participantswere required to finishone readingpassage randomly, and the testing
timewasreducedto20minutescorrespondingly.Therefore,thevalidityofthisIELTSreadingtest
decreasedbecauseeveryparticipantonlyfocusedononepartwithfewerquestiontypes.Also,this
study’ssmallsamplesizelimitsthegeneralityofthefindings.

RECoMMENDATIoNS FoR FURTHER INVESTIGATIoN

Basedonthefactthattimelimitationandinconvenienceofthestudycouldharmthequalityofthe
study,toincreasethevalidityoftheIELTSreadingtestandthegeneralityoffurtherresearch,more
timeshouldbeallocatedtotest-takers,andalargersampleshouldbecollected.

Thefindingsofthisstudy,consistentwiththeworkofothers,(Afflerbach,2005;Bozorgian,
2012; Everett & Colman, 2003; Weir et al., 2009; Williams et al., 2011) also has implications
for future researchabout thevalidityof IELTSasa testofacademic readingability.Readingat
university iscommonlydone to facilitateacademicwriting (Mooreetal.,2012),which involves
informationalprocessingfarbeyondtheleveloftest-readingcomprehension.Iftest-takingstrategies
enableparticipantstoobtainhigherscoresthantheywouldgetotherwise,IELTSmaynotreflectthe
exactleveloftheparticipants’readingskills.Furtherresearchiscalledfortoinvestigatetheuseof
test-takingstrategiesanditsimpactonthevalidityoftheIELTSAcademicReadingtestasatestof
academicreadingability.
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APPENDIX A: PARTICIPANT RETRoSPECTIoN FoRM (EXAMPLE oF Q1—Q13)

Section I
Tickthesentencethatbestdescribeswhatyoudid.

Beforereadingquestions1to13,I:

□Readtheentiretextslowlyandcarefully
□Readpartofthetextslowlyandcarefully
□Readtheentiretextquicklytogetthemainpoints
□Readpartofthetextquicklytogetthemainpoints
□Ididnotreadthetext(nopreview)

Section II
Chooseanysentencethatdescribeswhatyoudidwhenyouansweredeachquestiononthetest.You
maychoosemorethanonesentenceforeachquestiononthetest.

Tofindtheanswertothequestion,Itriedto:

1.Matchedwordsthatappearedinthequestionwithexactlythesamewordsinthetext
2.Quicklymatchedwordsthatappearedinthequestionwithsimilarorrelatedwordsinthetext
3.Lookedforpartsofthetextthatthewriterindicatestobeimportant
4.Readkeypartsofthetext,e.g.theintroductionandconclusion,etc.
5.Workedoutthemeaningofadifficultwordinthequestion
6.Workedoutthemeaningofadifficultwordinthetext
7.Usedmyknowledgeofvocabulary
8.Usedmyknowledgeofgrammar
9.Readthetextorpartofitslowlyandcarefully
10.Readrelevantpartsofthetextagain
11.Usedmyknowledgeofhowtextslikethisareorganized
12.ConnectedinformationfromthetextwithknowledgeIalreadyhave
13.Guessedtheanswer
Q1_____Q2_____Q3_____Q4_____Q5_____Q6_____Q7_____Q8_____
Q9_____Q10_____Q11_____Q12_____Q13_____
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APPENDIX B: PARTICIPANT’S PRoFILE
Pleasewritedowntheinformationortickoneboxineachofthesectionsbelow.

1.Age:_____
2.Gender:□Male□Female
3.Major:___________
4.YearLevelatuniversity:
□FirstYear□SecondYear□ThirdYear□FourthYear
5.DateofmostrecentIELTStest:_______
6.IELTSReadingscore(thehighestone):_______
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APPENDIX C: DATA

Table 9. Data

Headings Matching(SentencetoPhrase)

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13

viii iv x xi v vii vi xi d f b g a

viii iv vii vi v x iii xi d e b g a

viii iv x vi v vii iii xi d g c h a

viii iv x xi v vii vi xi d e b g a

viii iv x vi v vii iii xi d e b g a

viii iv x vi v vii iii xi d e b g a

viii ix x vi v vii iii xi d e b g a

viii iv x vi v vii iii vi d e b g a

viii iv x vi v vii iii xi d e b g a

viii iv x vi v vii iii xi d e c g b

viii vi x xi v vii iv ii d e b g a

viii iv x vi i vii iii xi d e b g a

viii iv x vi v vii iii xi d e b g a

viii iv ii vi v vii iii xi b e d a f

viii iv x vi v vii iii xi d e b g f

viii iv x vi v vii iii xi d e b g a

viii iv x vi v ix iii xi d e g g f

SentencetoParagraph T/F/NG MultipleChoice

Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26

c a b f e y ng y n ng y b d

c a b f d n ng n ng y n b a

c e b f d n ng y ng y y b d

c e b f d n n n ng y y b a

c d b e f ng n n ng y y b d

c a b f d n n n n n n b d

c b a f d y n y ng y ng b d

c e b f d n n n ng y ng b d

c e a f d n ng n n ng n a d

c d b f e y n y ng y n b c

c a b f d n ng n n y n b d

c a e f d n ng y n y n b d

c e b f d n n ng ng y n b d

c a b f d n n n ng y y b d

c e b f d n n n ng n y b d

c e b f d n ng y ng y n b d

c e b f d y n n ng n y b d

continued on following page
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MultipleChoice Summary T/F/NG

Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40

b b c b d a d g b y y ng ng y

b b c b b h i c f ng n ng y n

b b c b d h d g f ng y ng ng n

b b c a d a c g b n y ng y n

b b c d d a d g f n ng ng ng y

b b a d d a d g b ng y n ng n

b b c b d a d g b n ng ng y y

b b c b d a d g c n ng ng y y

b c c b c h g d f n y ng n y

b d b d d a d g b 0 y ng n ng

c d b d a h e d f n y ng n y

b b c b d a d g b n ng y y n

b b c b d h c i b n y n ng n

b b d b d h c d b n y n ng n

b b c b d a d g b n ng ng y y

b b c b d a c g f n y n y y

b b b b d h c d f y y n n y

Table 9. Continued

Table 10. Data: Strategies

Headings Matching(SentencetoPhrase)

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13

3 2 5 2 2 9 9 3 9 9 2 9 5

9 9 2 2 2 2 2 3 9 9 9 9 9

13 2 1 13 12 11 10 10 2 13 11 13 13

2 2 2 2 2 2 2 2 2 10 1 1 1

4 12 2 2 2 11 3 2 2 10 10 2 1

2 2 1 2 1 2 2 1 9 10 9 10 10

9 9 9 9 9 9 9 9 2 2 2 2 2

4 1 9 2 2 9 9 9 2 2 2 2 2

9 9 9 9 9 9 9 9 2 2 2 2 2

2 10 2 2 2 2 2 2 2 10 2 13 2

3 3 2 9 9 2 9 13 2 10 10 10 13

2 13 8 10 6 9 10 1 10 1 2 2 2

9 2 5 2 13 2 1 2 1 1 2 2 10

2 2 2 2 2 6 2 2 10 10 10 13 10

2 7 7 2 2 2 4 8 8 7 7 2 2

9 10 2 7 10 12 2 3 2 10 12 10 9

12 12 12 12 12 12 12 12 9 9 9 9 9

continued on following page
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SentencetoParagraph T/F/NG MultipleChoice

Q14 Q15 Q16 Q17 Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 Q26

10 13 3 5 9 13 10 7 13 13 7 5 5

2 2 2 2 2 10 10 10 10 10 10 11 1

2 2 2 4 2 10 10 10 10 10 10 10 7

5 6 7 10 11 13 13 12 13 4 8 13 13

2 3 9 3 9 2 9 3.1 2 10 4 6 7

2 2 2 4 2 2 4 2 4 2 4 2 2

10 13 9 10 2 13 13 10 10 13 10 9 9

2 2 2 6 2 10 11 10 9 10 11 2 4

13 9 9 9 10 10 9 10 10 13 10 9 10

10 2 2 1 1 11 1 10 2 2 13 13 13

2 2 2 2 2 2 1 10 13 10 13 13 9

2 2 3 10 2 2 6 12 12 13 9 2 12

2 4 9 4 7 2 13 10 9 4 13 12 11

2 2 2 2 2 1 10 10 10 10 10 10 10

2 2 2 2 2 2 10 10 9 9 9 2 2

2 2 2 4 7 1 4 2 4 10 4 6 7

2 2 2 2 2 10 9 9 2 2 9 2 2

MultipleChoice Summary T/F/NG

Q27 Q28 Q29 Q30 Q31 Q32 Q33 Q34 Q35 Q36 Q37 Q38 Q39 Q40

1 2 2 5 3 4 1 1 2 2 2 3 3 1

3 13 5 5 13 13 11 2 3 5 11 13 2 2

1 1 1 1 1 10 10 10 10 10 10 10 10 10

2 2 2 2 2 10 10 10 10 10 10 2 2 2

9 9 9 9 9 10 7 7 10 10 10 10 10 10

1 1 1 4 3 3 1 3 1 2 10 9 12 13

2 6 9 9 10 12 12 12 12 12 10 12 12 10

2 2 2 2 2 9 10 10 10 10 2 2 9 9

3 13 5 5 13 13 11 2 3 5 11 13 2 2

3 13 5 5 13 13 11 2 3 5 11 13 2 2

1 1 1 10 10 10 13 13 10 13 10 10 10 10

2 2 2 4 4 9 9 9 9 2 2 2 2 2

1 1 1 4 3 3 1 3 1 2 10 9 12 13

10 10 1 1 1 2 10 11 2 1 10 13 10 13

2 2 2 2 2 9 9 9 9 2 2 2 2 2

2 2 2 2 2 10 10 10 10 10 10 2 2 2

1 13 2 2 4 5 7 9 9 8 8 13 13 9

Table 10. Continued
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